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This publicamon is ome of five SUGGESTt "^o cover a consrehensive home 
economics pragram. fn departs from. the pre%'Knrs single guide, j^id is designed -to 
help teachers develop auality in botli contenc ana processes of iasrning. 

Home Ecomonucs Edu:::irion primarily seeks lo strengthen hone? uid tamih Ijfe, 
Since publication of t^r- previous single" guide, including hont i: 'jnomic^ skjllsv-- 
and knowledge as prtpanration foriin Qccupation has become a-^'HUit - er^D^fc^^^ n 
-Eeacher respef»ibili-t-> ^i^.us -each of the five puWications will v'ct;^^^ ar. .in'.^hair^ 
on related careers nome economics, flopefutly the SLKAiESTliT iruinniijr 
experiences and resoLrn:L*s will provide local schools impetus to. ieveioi prcjgrdi» 
that will tiilfill the neetii and i-*terests of ^/// students. 

1 commend the rr :■ \ -ajhen^ and their local disfricts who helped develo*" incst 
materials. 
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INTRODUCTION 



I^oine fsMnn 
suppo 
enviroj 
econo 




Education enables individuals to function ^as eo«:nsa?uting merrNftp d wciety. It 
rciEgthfens the quality of individual and %nily lie It respondc^^ socaetal and 
COrofems, It provides consumer, homeoaking i^J career sKifr n mi home 



ThB'i^oTTie \% i«cQipiized-as a primary unit of our society mfluemcnaE the mtolml who in fum 
inflwmcejfc sodtfto A caai^ng society in turn influenr.t^s the hOTO. Thr jc^nvm of a home 
econnmioi tnn^^nr shoadd relate ta changing societal r^aditians aiseaitftsi ^k;^ and practical « 
expei«T*t;cs Iff iwiHjild emphasize creative and problem-sioittng abiiiaes- U: iu^^K help nourish 
huraar f«celings and aelf-esteem. The concepts presented hee: vill t)e aji^ffecl^re • ^fxiay's f^iiriilies 
.iipis fo- •morrow i,^5rovided materials are interpreted in a ccaTtanuimisly Tle^ihieTru«tifiT 

ThouUi -mirhicn administrators rriay find these publssLiuons usetu --o Tuiiv^r purposes, four 
des^ve^flftKittorEfiffire. Briefly, they should help in 




\l cornet areas for home economics. 

initingrnotential outcomes of home economics ^ ««uderLT tiKur 
T\\f^ mcEroers. 



^•»are:3^ and other ^ 



ic aromiisterTW'g local home economics programs 9* 
ass^rssiing aix,t4fvaiiiating local home economics programs. v 

Tile ^'x ?S-^^GC1STED district goals below* shape a SUG litSTFD hmpe -:oiwmics program. 
Scpa^ ' . lancuiiun guides will present each of the first gr^^ l^ai^ly The last goal 
(quaVill ^-i^g MCT carters in home^eco/iomics) will be woven throcsn eaci r-i fNe fi'v \ji^des. 




SLJOGESTED DISTRICT GO^S 

w/7/ :)e able to make rational decision^ in mani^ng personal and lUmily resources. 
<e r'amily Resource Management ) 

understand the impacf upon society and ■ ? envtnmment wn-rn applying the 
" turnnon in the selection and prep^ation^of fr m> SuTrr. :nr} Fon-rr^ 

'iole to Tnake tevtiU> juul <-lotln!iia decision*^ whicn me.^' \riiividua' and family needs. 

lii imaerstand the envirx^n mental impact of rrDitdpg l w society ana culture when 
v.an^uging'a livable habitaK ( Living Environmemi 

be able, to mcorporate the concepts of humi« leveKnTment and family living into 
s vvith adults, peers and children witliin the farr^M^d so^ lety. (Human Development <$ 



gwili be abfe to qualifv for the o^cupatitr: 
toted careers. 



ho^emaking and other home 



I. then, unfolds SUGGESTED program goals (six — and SUGGESTED course goals 
bem) for, realizing, the first SUGGESTED district gtjai o^ve. On the next two pages is an 
^ these goals. The SUGGESTED learning experiences Mjsi^r 600 of them) thus merely may 
be v«fc^' :Jt43p realize 55 course goals, six program goals and one a«a^nct goal. Tne outline likely -will 
reoizn c^cfffmuaL alteration. 'Local concerns, changing socie^'al dirti environmental issues, and new 
diiu>^vrit*s may influence information and technology. 



* These ar 'hftc same "SUGC^ESTED GOALS'* used as program goals on page " 
SchootK i'iin- I, Si4f!g est ions (Salem: Oregon Department of rdu'^ftiop. 1977) 



■■^ the c emeniary-Seajndarv Guido for Oregon 



' ' INDIVroUAto^FAMILY RESOURCE MANAGEMENT 

J>istrkt Goal JtftJfcnts will be able to make rational deciaans 
^ , **«naging personal and family resources, 

\ , page 

ftrlt wUI be 



i^^Gnal The sttidferit wUI be able to formaiaic a framework to examine management activities ana ^ponsibiTities 
. V a&Hheynelate to self, tonily anc IsKcr segments of society. 

Coitrsei Goals The studeht will be able to 

^ ideittify environmental, personal and fasf »%«tuations which contribute to the T-=d for resource rraim^rTnent. 




Il- 



ls 
16 



Jch resource nianaEeipen't affects the quality of persnrtiri, ramily and soaeEi well-being 
/ive personal dtfimition to explain the scope and s:£m:n=ance of indiviatiiii.amd family 
f management. ^ ' . 

expl4)i how management as a process IS . teamed activity. ' ^ 

'identify' the components of a manageri^ rstem. , 

apply knowjedge .of the systems approa^-i to understanding of thr:,mep*.V" ji control indivrduals "rme o«cfaeir 
environn>e^. 

describe the .effect of technofogical. political, economic, sori<w ^ and environmenVa) cnanfee ^^the 

■ individual aijd family. * " ' 
deJpribe how Indlvidual^and family resoi&e management may pro«ichai||ps In the environmem * 17 

Program* GoaJ The student-'will be able tc^ differentiate between farrcsr <mcl ^ttgkDons which influence 'h(*r use of 

' resources in management, ^ ^ 19 

Course Goals ' The student will be able i<> 

^ , identiify the ^onomic and social behaviors characteristic of familiar vanoiiB life stages , 21 

identify the wJys personality affects ni.- t^jcrial behavior. * "* \^ 23 

■ describe tiie effect ofahushand^s or v.^ occupation on family iTtr/rvie ammanagerial behavior. 24 
describe the special rtiranagement concer^> of single-parent familiei - 25 
describe how values affect managemeni 

relate standards to values in^managemen: 

.4 - ' ' 

justify needs and wiatiis in foTming goals and netting their prioritifc. ^ 
identify forces whicH-cause values, stana3rds and goals to change, 

describe the .roles vMues, goals and. siamiards play as motivators for managenal action. - 31 

describe the relationships among vafaies soals and standards and the ways resources are utilized. 32 
Prograni Goal The student will be able to deveKio skills important to becoming a more effective manager. ^ 33 

Course Goals The student will be able to 

identify the components of the communication process, 
describe the relationships among communication, group cooperation and resource utilization. ,37 
apply knowledge of communication to a management activity. 38 
describe the relationships among values, goals, standards and decision making. ' • 39 

identify a basic process by which decisions are made. - 

differentiate among individual, family and group decision-making patterns. " 41 

apply the decision-making process to probleni situations and determine the value of doing so. ^ 42 

describe the relationships among goal setting, communication, decision making, planning and implementing. 43 

8 ■ ■ 



27 
28 



r 

35 
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explaSrthe importance of goal setting:^ the overall process of management. 

descnbe a process by «hiclt plans are fonned, organized and controlled. 

riirGoal The ^dcnt be able to relate concepts of mon'ey, time and energy to individual and family resource' 
managemem 



Goals ThestuoaDt will be able to 
^lescribe fiactors whiawieteimine how financial resources are used. i ^ 

explain the role of credit in overall financial planning. . 

describe how planniaK^and budgeting can be adapted to meet the needs of families and individuals with varying 
financiii goals. 

^aluate time spent th various homemaking, wage-eam'ing and leisure-time activities, 

Tftescribc how time !«BDt in homemaking is a function of time in life, gainful enrployment of the homernaker, 
composition of theimBBehold. attitude toward household tasks and accepted standards. 

^ntify personal mnnigBrial techniques available for facilitating time management, 

apply tune managenBw concepts to reaMife situations 

- — deseribe-varieus ty pg: ■ z : energv 

analyze work situations and the human energy costs of ta^jks to determine how work can be simplified!^ 

assess the eneaigy consfiimption and environmental impact (^f various types (^f products and appliances,' 

formulate guidelines or conserving nonhuman energy, 

apply concepts of husnan and nonhuman energy management to reaMife situations. 

Goal The studen! will be able to use appropriate tools and techniques to deal with management concerns facing 
special groups of families and individuals 

Course Goals The stadent will be able to 

describe probtems young people and beginning families encounter in allocation of time, money and energy, , 

describe sources of jrd available to young people and beginning families in need of additional resources, 

evaluate the tune, energy and money costs of having arid raising r hiMi<»n 

describe the developmental and adaptive tasks facinjj tf^e piderlv 

describe the relatioiufaip between retirement planriing and re^^onrce availability in the later years, 
describe the special physical, health, fond. fioHsi^g nr^H c-vf proMerns rtiany of the elderly face, 
identify resouraes available to help the elderly, 
identify the devifopmentai and adaptive tasks tf)e handicapped fare 

describe the special factors related to time, pnerpv and rt^oney management that are of concern to the 
handicapped, 

describe ways household tasks can be simplified for.handicapped individuals and families, 
identify resources available to help the handicapped, 

pam Goal The student will be able to eyaluate career anH trrnnir^g opportunities available in resource management 

Course Goals The student will be able to 

describe the relationship between econ(MT)ii- trends Mnd ert^plov rT^ent opportunities in resource management 
identify requirements for entry into ami succ^-s«: in <>( ciipiit ions related to resource management, 
describe personal interests in and talents for occupations related to resource management, 
apply management skills acquired (e.g., decision making, communication, energy, time) to other occupations. 
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Storients completing SUGGEST^SOeaming experiences should help thc«seiKes realize course goals. 
HhfflT reaQizing course goals should help themselves realize prpgram goal* "'i?ir realizing program 
goals should help themselves realize the district goal: being able to rr^ rational decisions in 
managing personal and family resources. 

To use the guide in developing a course, teachers may find the following ^u^ii^mire helpful, 

1. Study program and course goals to determine whether the\ sr^ nrrrrTopriate for local use 
or whether they need to be adapted. 

2. Select appropriate program and course goi\U. 

3. Develop appropriate performance indicator?; based on selectod nroigram and course goals, 
student needs, abilities, experiences and interests, 

4. Select appropriate learning experiences, A variety at all )evels of learning has been 
included. Many (not all) experiences have been listed in ordrr of complexity, from least 
to more complex. Though teachers of younger or beginning students may wish to select 
experiences from the beginning (if li^ts, they may choose oihter useful experiences farther 
down, depending on the previous experiences students h^ve had. Conversely, though 
teachers of older or more advanced students may want to seirfct experiences farther down 
lists, they may find some riear the beginning useful for review. ^ 

5. . Identify appropriate resources. Though resources have, t ^ :tie most part, been placed 

next to experiences where most applicable, teachers wii .liso find general references 
placed at the beginning of some sections. These may prove useful for severaJ experiences 
in a section. Resoura*s nre numbered, ancj numbers are keyed to a resources section 
beginning on page 01 . 

6. ■ Implement plans and assess student outcomes periodicalK , Among many methods which 

may^ u.s©d for Msse^'snient. iTnlividnnI t^>ncher«; might want to use some of the following: 

Paper fciu' fVf>riI T r -tT 

Objective tests supply or recall (e.g.. completion, matching, miiltiple choice, 
true/f:)lse. crossword puzzles) 

Nontext Means 

Ob^^ervatioual dt*vi(>e«; (e,g., diecklists. rating scales, scorecards) ^ 

[Reporting forms (e,g., project reports, activity reports and logs, questionnaires, 
autobiographies and diaries, anecdotal records) 

" Audiovisual techniques fe.g,, tape recordings, films, photographs, graphs) 

Sociometric techniques (e.g,, sociograms, social distance scales, social 
sensitivity techniques, role playing) 

* Conferenf'*"'^ 

/ 
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GOAL-BA§ED PLANNING FOR HOME ECONOMICS 1 

■ " ' ■/ ' 

\ Oregon manages K-12 instruction by means of GOAL-BASED PLANNING (/20/ cortiprftency-based 
education), . I 

Goals are guMeposts, They serve to give purpose and directi6n to a planning activity. Goals provide 
a. common language for discussing the merits of various activities as those activities are carried out. 

In home economics, just as in any other instructional program offered by an educational system, a 
sense of purpose and difection is essential to good planning. But what are these purposes and 
directions? Where do they come frdrfi!? Why should the home economics teacher be concerned? 
Thes% are question^to be answered "before effective planning of a home economics curriculum can / 
proceed. • / 

Each teacher^must realize that planning a home economics curriculum cannot begin and end only i;i 
a givtn classroom. It needs to be done with a sense of similar planning in other classrooms af(d 
districts within the state, 
r ^ ■ . 

The goals and goal-setting and competency-identification activities the Oregon Department of 
Education prescribes provide districts a common reference for the planning process. In goal-based 
plahning, teachers must consider four goals: State Coals for Oregon Learners, district goals, program 
goals, course goals. 

STATE GOALS answer the question! What does the Department of Education think a student 
Should get out of publit schooling anywhere i^i Oregon? 

DISTRICT GOALS answer the question: What do the local community and its schools think a 
student ought to get out of local schooling ynd how is that to relate to State Goals? 

PROGRAM GOALS answer the question: What do the local curriculum planners and home 
economics teachers think a student ought to get out of home economics and how is that to relate to 
District Goals? 

COURSE GOALS answer th<^ nuestior>' What do the home economics teachjers think a student 
ought to get out of f ndtvidiinl ^ r'nt»Mi\ Pr'XMiTr p Nfru»npfM»uMit and how is that tO relate to Program 
Goals? 

Where» then» does competency fit in goal-based planning? ' - > 

It fits. as a separate but related design, ft is merely one of three'graduation requirements. Districts 
plan and evaluate instruction by means of COAIS, goals local districts themselves write. Districts 
assess whether students get diplomas by means of rOMPFTENCY, CREDIT and ATTENDANCE,- 
requirements local districts themselves fix minimtniis for. 

COMPETENCY in Oregon, as probably across* the nation, mtans being capable, fit. For students, it 
m€ans having demonstrated they* can likely APPLY outside school wl^at they've already learned-in 
or out of school. A competency irf Oregon is merely a local statement fixed as proof ALL students 
will likely be able to (Jo tomorro\y outside school something the community has agreed is worth 
doing. It is a local statement calling for APPLYING skills and information ACQUIRED from 
probably several .courses (not just one*) ... or from perhaps no courses at all. It is a local statement 
.ALL students must demonstrate. If only SOME must say, only those who take Individual & 
Family Resource Mgnagement-the statement NOT a bompetencyih Oregon. Waivers aside, ALL 
students must demonstrate ALL cornpetencies. 

Viewed, then, as two separate but related designs^ goals anci competencies may look like this: 



*To do otherwise may mean massive record-keeping chores for questionably narrow or shallow competencies. 



For example, in home ec(Aomics: 

STATE GOALS FOR OREGON LEARNERS 




4? > 




COMPETENCtES 



UNIT goal-eleR*entarY' 

7^ 

The student will be able to 
describe factors which determine 
hoW Hnancial resources are used. 



The student is able 
to demonstrate 
wayran individual 
eflicientty manages 
personal resources 
(perhaps to demo^ 
strate being an 
informed con- 
sumer of goods 
and services}. 



The student will be able to apply 
lime management concepts to 
reallife situations. ^ 



»Tht frm unit 90»t n u««J ft ttti titmtntmry/ \9*9\ *n li«tj ol court* garni, iinc* tHm«ot*^ clawtt art 
OWMranv not divtdw] tton^ th$ riigh jchoot coorw patttrn. 



The systim of coals and competencies just described is designed to help the teacher and program 
specialisf plan their own home economics program. It promotes a framework for planning that may 
be sharey by all those doing similar planning. It helps in planning for individual student goals and 
interest! to be done within the limits of available^ resources. It should not be used to Umit what is 
planned.' Rather it should be used as a starting place. 



The n^xt six sections of this guide unfold SUGGESTED learning experiences as ways to realize 55 
SUGGESTED course goalS, six SUGGESTED program goals and one SUGGESTED district goal for 
INDIVIDUAL & FAMILY RESOURCE MANAGEMENT. 
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^SUGGESTED 
PROGFL^iM GOAL 



The student will be able to formulate a framewoik to examine tnanageme 
activitiies^ and responsibilities as they relate to self, family and larger segments i 
Society. " ♦ . 



ClassrOQiii tcacliwi^ jiM>uia iiv<vi?iOp (i.^.h .^wu peffornfancc indicatv^*^ iv.haed t 
these suggestions, l uutniualfy altering 1 1 uiti' to reflect local concerns /chgingm^ 
societal and eriyiroiixnental is^uesr, and new discove^ries that may influence 
inforihation aod techjiology , ^ 



UGGESTED COURSE GOAL The student will be able to identify environmental personal and family 
. ^ ^ situations which contribute to the need for resource management. 



LEARNING E)d>ERIENCES RfeSOURCES 



As a class, develop a list of "things" considered to-be resources. After reading a case study in Teen Horizons ^ 1 8 
at Home and School, compare the list with the resources used by the people in the case study. Define' 
resources and discuss the differences and similarities among those resources. Consider: ''Why are there - 43 
differences in perceived resources?" "What affects our choice, of resources?!' 

Write a story starting with "I woke up this morning and read there would be no more ._ _ (any 5 

1 nonrenewable resource), and my life will be changed in the following ways . . . ." Share stories. Discuss 
differences in resource priorities and ways in which individi^ls feel their lives will be changed because of a 105 
lack of a certain resource / Identify future choices you may be forced to; make in relation to resource 
availability. Discuss the need f'or resource management. , 

Given situations where resoun:os ui. ■ I. . i 
to an envirorunental- emergency, Wxk.u v . i . . . : i 

and 5-6 p.m.; electricity between 9-iI0 h.i 1. r i I . 

gallons of gas per week and driven wilh i.hi i i , i » -j i. 

meat). Share ideas. Discuss ways aii ind^ j I , i| \ \ 1 n ifiign 

trade-offs of the alternatives, and the long aji . ^lii] \ ^\ i^; { i!> .>! : j;i i, i di; 



ill <,lad:>. Auinjiiarize a ciiiicm ncw^ .i.ii. iw .t..iii.,i • i 1 .n. lu j i iiii, . . i 
afttfcted by the situatioji Sug5t;:>t w.i> j y uii hii^tit .u^r i p i i.icii.i^' j..)Mi u[ tLi< lituited . u^uiu 



\ ■ 

Using lieWSpi|pct:> m.t^azihtc:} Jnii uthci .nv.ll^ i.U.ii.il . il III .w. i.il ,.t .1^ J. t u « < .iiiil llw .1:1 (e.g., 4;iun 

crisis, rising prices, divuicc latc jublc.>:jiic:>:s) and inv •; \o n oi \ h , {\\^,^c -^J u tiujts v;ontiibui:e to I 

need for resource manageiiieiit l'>evi:>c po:>sit Ic i.i.jnu^c u .it sv,liikiofi:> ivi cc<\. .uatiou aJid picdict t 
effeci of eacji- * 



Viewpopulia'ir telcviai .. ..fc.. , ii ..ui^ . .... . .m i; .i.ui m.J ,<,ja> »ised b^aciit^c 

resources were maiidgci i.. tlic i^ii i»*.Ki<is vie* ;.l 41 1.,^: dcacmx; v\ i) i ol lu.iki ig iiioic cilcctivc use 
the resources identified 

■ Analyze diet prograik.. .11 , ..in. i . j ... .^,1,1 .1 . .^^iii. 1 

management techniques ^ di lu 1 u ciiti.., piit^.., v<. ^, ,1, ^i.^diiu^ one \kjk)\1, aa^U 

water) Consider the effe oi tli.,:sc ti. »ia^:iiiciii u .ti.n iuics ./ oihci iiiciiiL it./tfic faii.ily 

View llie Money !rt<, ^^\A.\^ jM..,.i ,*.t i... ii. 1 j:. liiiin. i., pei:jwji.il laiiiij^ 

environniental condition. I>i:>w. s i/.. 1 lK>v .<;.)(. .us \^/lii<.4i toutn. c:> ij|l'ck;tea tdiiuly Mo* di.l 
the management of' thoi. leso.n .c^ tlU;«( /aii.il^ kiwu diJ pci.3oiiui backgiwnnds aHcct ies< ..-..i; 

management, individually ...id tt>^i;ili. ' , t.ultl . ^wui h ive tx^cu ..MunagcJ <inKicntl^ i<> t iin^ 
about clianges? As a follow ^.p it Ilm. :iK>ii imh ..J.iii: Jlticicui cudi.i^s lo it>c jtoiy by nlillUng 
different resouicJ nianjgcinoiil t« .li..Kju :» M lu. n l.i:^^ 

In Sc^/uidio K iiuhcti Jat> . ,.. ^ . ^1... il I III I . , I >.ijt.. . I i I .. 

Group 1 gets Si pci p<;iS^.ii ihl .11 li. .1 > mal.. ii. . ,li •! 1 , . j> ^ . . m _ . i . . • 

person, but the laniil) is vc-i, ..1 .1 n ill .. .1 * n l,. . i ,»^oll :i (n -u, i 1 j;i J i jH;. i : : I i Kii 

the family has y.niy 4^ II. hiui L inc . 1 u .< (. 4 1i<.;> -n .1 l.u 1 . ,ui 1 i^.st i.l li<: ( k'<l^ 

on hand. Group 5 l a ..oiiplc ^ n«> «. v, uijil. ) a lit . . 1, in^, liikiii. . ki. 1 1 1 . ^ac t.^s . m ^ 61.) iv lii iLlc 

foi entei tainUlg. DiSi. the kiiiU. II 1:. ih. . .t,..L l . i. i,,;iu<.iKM V ;»< 1. 111. .k.igi liiclii 

IV* ii actcii .1 . . . (. /). • , . . 

iniplkJii i»i »o» »iuafily o\ ,1/. ii.n. 1 .s . ..1 .1 i , 1. j .1 1 .... ..... 1 . ^ 

Ult J. I lM)t!l \ J{C I. I.. 



1« I. .1 . . .... 

( '/.I. .a l< n I ) ^11 . I ■ .(i li, III 



Discuss situations related to world population concerns. Rope off or arrange the room in various sized 
spaces. and place 14 chairs in each space. Form famijies.of various sizes and composition and randomly 
assign each a space, not necessarily the proper size. Introduce resources (e.g., food, money, school, clothes, 
transportation, housing) in various quantities. Discuss feelings associated with the various situations. 
Summarize factors which illustrated ^ need for resource management. 
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[GGESTEQ COURSE GOAL The student will be able to describe the extent to which resource ma nagemetit 

affects the quality of personal family and societal well-being. 



LEARNING EXPERIENCES RESOURCES 

Write a story detailing yottr own "quality of life," Or, conduct a neighborhood or school survey to collect a . 109 
list of items that people describe as necessary for a ''quality life/* As a class, discuss how one!s quality of 
^life can be enhanced through the management of resources. 

Read Cheaper by the Dozen. Identify ways in which the management of resources contributed to the 12 ' 

(Juality of life for the family depicted. 

* ' * " ' 

invent something that will contribute to quality living in the future, Share in class. Discuss the impact 1 10 

various inventions would have on resource use and/or availability. 

List and rank in Drder of imf>ohaiij; 1 : ^ -u . i i i 

how these resources affect yo ir <ui<tlii r u i, i ,i : / i . 

enhance your quality of life 

List several activities you cai ry , , . j i . ..inc 1 .. i » i i, :. 

(e.g., who gets the family cai c»r wJi, tli.i a ic»/ ] . > j t;,. ., I ; . hm 

members of your family in tenns \>\ h.m/.ji.c » .>» s ,i , ,.. ,jj i| i i . ^ If . , 

managing resouicei to eliniuiuie taiiHly iiK.Uojj I . 



Discuss the topic, All fanui) mcMii.. . 

questions such as When ics^.tucca a.; llmH :»1 »i l i. u . i.. .v< in.; iiiiiJ _ i\ . do ij I 

management oi re^ourceb affeci liov. ^ f .niily gc, i^,? 

Select a law dealing wUli ic.)*! {. ^ ..I , . !•• 1 lii.iH.. I.. .1 ... »A ,li . 

refoijii. field buriiing icstn^tluns; ihacnaa i^jli id.;! M i * i,.., n il . ,*,uiihi , ilic < Yt.lA ka iooitlu 

well-being. Compose one Or hio.j lav^a wKn.i ouij n. p. >v(; .Hi<:tiul well-l^eing ihirou^ .esouici 

management Shaie idca^ in olai»o anU ^>l^^.li i tlCiii .Acxi lo mui u 5I ilive lejuesenlalive 

Usin^ a picJc(c....i 1 1 iH.)!. , ... i t..^. 1., y\ „ olgauUw and .1 ii^^ifi 

Describe how youi ^ >w|.. dc* ..KJ wlu. ii. >u^>ai*; ml how *ln; u.cal pkcparatua was jiganizeJ and 

planned Compaic ^lOvip 1 auh.. eoitaldci u)(>)'uu , i .11 d :.aiisi^< (ion leoeivcd in iclation to icsouicca 
used. 

Vlc\A. iMu^. U , / , \ rlCi »■. . . ^ ..J M ..i .n .i^. - i tc.»,i . ... ^vnL.,.,l 

chemual ferliuzeij Will i\. ^ N.^d 1, ^ ... 1 ,., j)i> . i/i; uidc in icuu 1/ lo m/iiy ^ Hllc 

well beiii^ of people (c ^ U 
iM»ed ih fo<>ds) 

«i ciu^.k ,. .1 I , , J I . I . J. 1 1. . i.t 

les.H.iCeS, fjlajl a J.d. ^ n. i,,* I 1 l . , : . »li , j . .i .i I. 1., inUK ii.. nu iA| mi'aW id 

rcsouiccs affected cai h^,'lan i>i 1 » 



dciciiiiin hi>w ihc q..4llt> v^K^ 1 1.1 1 i • .ul , a ^. 1 1 i .t 1. .> , j 

^^u., »<..ipui.albic fof th: dirtuiC.i 

1* . .. i. , . ».l ... J uv-. t . . 1 . 

..oiniiinitl . .»i5unlzia(i(>ii.d au d< ii^ . . l m l I i li 12 \ In. < i 1 mt ;i 



ERIC 



1 1« . 1 1 • i it ^ I ik( ^ d il ; 1 1 I . I 

f>».j ill < >^/li uic^i ^^Klli,l^i u 11 

(.> 1I jhi I. /t.t cll.. iiiulh/U ,i |(< IN « 

fc....d»ihiy i .d . u|,iuinHi) 
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1 . it I. 1 . 

... .1 li 
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SUGGESTED COURSE GOAL The student will be able to fnmiuliite a comprehensive per..,nal definition to 
f * explain the scope and significance of individual and family resource 
[ * manazement. . 



LEARNING EMPERIENCES 



» RESOURCES 



After examining textbook definitions of management, write a personal definition of managemen Meet 
.with two other- students and propose one new definition. Meet with two other students to compute one 
•definition- again. Repeat untiF the whole class agrees on one definition of mai»agement. Discuss how the 
^ composite definition compares with textbook definitions and those proposed.by individual class members. 
* • ' ■ 

Usi/ig the words **management'^ pr "manager * or "managing/* identify other words beginning with letters 
of those words that describe a good manager (e.g., M-oney; A;bflity; N^ed; A-nalyze; G-oals; E^nergy; 
R-esources). Discuss how those words fit into the previously descrfbed definition of management. 

As-a class, brainstorm vocabulairy wo d . il'jal, ■ j win n ]); ; : n • t s {|. s irce;^, i \Uii(...... 

each wofd on a 3 X 5 card and divhie ca/ds I <|u<illy i iM 1.1. g . . of 1 '€ yv&Uit i id(fi:i;.ii 
management using at least five ()f ili word, you vuc ji^ei. an i pi« u. it l-Yt mi lest c i tt e cia 
evaluation. Compare afid contrail *\ nil ^Mcvioiisiy iil:n..ifi :oi Jcliuii lon^ on jiina^iin.^ni 

In pairs, ifrfei view lo (i.uiu.i. men and v^v. . -. .i.i.,iy ^v. t;r(Jupa alici.idiive life Myle 

dltfcrent occupaii.^ui; lu fiiM wui wh a the> ihmk uu... x^,c nci.i .nc.uii Report yubi fmding? ii cia; 
discuss siniilaritica ajid dii/cici. Jc& obat t'ved. 

lu pail. U.i ilacc a.pc.i. ..^,-.....1 y. . ..... . -vl l. i.ud ih.oi l ai..u..iOii 

v,iass/fuiiiiuiatc a colleen c .IcniiiiK.n .-t ixiaj, -"i b..M:a on uic d.:.s..i:>5U;a ^ ^ 

'-Usirig pupulal lliagazi 1 > .,11. K.- that Uiu .....u vail... i ..... a:,pCClb .,1 lU tj..,. ... d 

these in class and develop a «lcii..itiuii -jf majmgcmeut naing wiut ) l^ .u cd. 

checklist of characien-tics ot ^tu>o iiiaiiagci- U ^ , ilexiblc able to n»uke decision^., |rble to v,,,h.iiu. :a 
cftcctively. resouicctui aide to . c aliciM.niv 5) U.c il.c Jiccklbt lu identify Vour own manii .rUil 
^^iialiiici 

lllMlC a .... . i. -i^^^' • iuU li.uc ln,u.v..i 

busiiic. ^ci5oi. vNnhh.i. -lU .....in. il^ . l^d 1 ilMj: 4— ti^^- t^^^'-* ^^-^'^ -^^^^^^ 
managei. aic. uliul dcs:l i. i . niukc i. .1 I.. .tic> luMU ^Hui uul uUoiK pioblcii.s ll.cy have 

encountc.ed and hw^ Ih-O ..... . 1 i...:iu 1 -ihn.l. . . . dcliwin-n .1 niui.at^c.njnl ua:»cd on what y,.u Ic.uied 

< wmink .i .>l .(."•'"■^ I*' ' ' i ^ . ..u 1. 1.. u.M. .i.iv iii,iv j/^iii. y aavjd 1.3 1. , 

eamedf IvdVal ; ' lu, nun 15:1.1-. 1^ 'icti..: 1 ... iL. quou:. M.kc d bwlkili. Ouaid dhi.u n ii,j ) ...11 
tiiidlngi 

, ■■ ' 

,1.. „,. ,1 „,.., : „„. I - '"'^''-^ ' " ' ' ■ 

,.t,, .... . 1.1.... 11, . . ; ' ' , .t.chavl,,,: ..111 

1,1,11 111... I t.) 1 .. ll.. .... .. 
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UGGESTED COURSE GOAL ff^e stude^^ will be able to ex))lam how management as a process is a earned^ 

'activity. 



LEARNING EXPERIENCES ^ R£SOURCES 



. As a class or in small groups, de^^eJop an activity that would teach cHildren (approximately age five) to care 
• for their oWlLtoys (e.g., pick up, parts together, put in proper place). Discuss how young. children can be 
.taugrt^to appreciate the impact of personal managerial behavior on the entire family. ^ 

List all the things you manage in your life. For a specified period Of time (e.g., several. hours, a day, a 
weekend), keep a personiflv'time and activity reMrd. Identify what you cnanaged (e.g., time, money, 
homework, extra activities,' family activities) and evaluate your managemeal skills. Compare ypur list with^ 
those of your classmates. Evaluate how well you manage resources in relation to your classmates. 

.«. 1. 
ea( 1, . » ill c 
brr.i i. schfidin; 
ise \i again- 

\b <X group, •Sclc.,1 9i;i 

recoid any change;, t y 
plan. ' 

foi theii <.wi, toys (eg,, pit I 
lauglit t(. appieciaic ilie irn^ t 

111 a It tuti |.. . . u.. i 

IkL.tl igc: youi lu..niiCe:t he ( . ; . |-, i I , 

clcdiiliiuss, cii lioii^, fo(Ml w.i a ) i .) 

I .111 Ui^llvl^ (C J5 inA IHJ^ , I , , . , I , 

canyi..g .nU (hal aJtivliy liiUl' . , , , . i , 

managcnicnt Icli why y<,^i pui j. I ... v*, (; u, | ,j 

organize mc^. JitYv.ienti; Jt 

111 t;i I < ii>D i> I 3 ^ , I, . i 11 1 

and phy:kUil icJ>oaic»ia u,(i( ili., ji I , r 1 ) . I i, . i , , .ci \\\ iln II 

ihciiisclvci. t .1 can u:>i .i. it i , i.; i, u..i n <u. c l.,^ no \ in,il 

liallling icl.,lt;d lo Die ( sJ. K I,, i i. i. . t . n.u i ,.mi ..<:i. . u . .si . uit (l.c 

iainc as gioup 4 hi a ci.i » .Jti.,,,1 ; ,1 , jj I I iD'a/i ili;y \x . i(;a,o ] 

wclijhi contioi. caicei) ii.- ....... ...iK l . , , ..t,. Ii ,vuiih ,iup y^-t. ,cUi i . .>..i 

considering liwiJ aud ic o.. . NulmlfL i ,. . p, t\l\ i ihi; ^h-^jhi ( mu j.ciioj, evi .U4U 'i.n. 

managerial skill:, in ici.na <A -w. j... . . ni ..li. v Lv plan um,1 .l.c lci.Ml)JlUy / Au.. 

approach l/eveK.^> a lui »>t 11^1, c .n.. i i..^ .1, , . , \\U 

U. 'iiu & ,)!, ttl. V 1 1 , , I I i .1, 1 I I , >, 1 1 i I . i 

tcchniqiica ./li.uh , bt; ijjc.i i ,L . j in, . 1, .1 , ..imhi , . , .1 

gCliCldl hbt ..t :>U ilQ^.c^ tui . ij. ,1, , . i. i( 1 . .11, , . , I , > . iil.^, J. i.,. (siji , 

hdbll) DcA Jv.,. iu. 1,1 . . . . .1,., 1,1 1 ,,....1 ^nJiSil ic. . I 
cvutiiul . ) u II a>i t:) 



r 



.. I I 

i . ..M 1 



. liiu 

} 



e ». 



,1 A 
.1. 



I . L.li 

1 l.dbli 
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SUGGESTED COURSE GOAL The student will be able to identify the mmponents of a nmnngerial system. 



^ LEARNING EXPERIENCES RESOURCES^ 



Compare I csults D^;,..uiM'^iiM>" ili.. >J.tt, i u.14,11011;. i.u ih. . I< J i a »Hc,ii.ali^4.^.ii<;l n 

loUlScMC. I.UVV Uv. .,..1... , B"-'-'-, ' l.."i-6^,i .... 

small town one tuui.h/) a.,J It .J^ «.u..abc..al ; > .Icm .liu... lc.lMl..i „t llv.iiy in ihoj.; a.ca.a ^ ^.n.t-a > 
contrast the aystcilli idcjltind in (J.c tliice .^t-a 

RclalO cA-.uplCi .,1 , • * . ' ' u . . . .'. . •■ ■,. 

system, idcntifyi„« .A., n, l.„ . ...I. >. « v llu .Jou.iUo ^ u.u .U....». 

£i.( yo... ,,..>onal , ..1 im u„ll..i.. '■■""> ■•■ 1 ' 

controllabR .nandsenm . M,.u ,* « ..... ... ) U'^y ill -da. , I.. ) . ... (j.-.-J .dx ;vcu.t 

the future I ' 



llluatialo 11., ....... .... • ' ' " , 

then. an.. H-.n^. .m.l . .,1. . 0 ' ■l".«=n" ^l"' 'U'^""' ■ ^' "■'""^i 

Suuu.iaiiz.. diffeuiu.c. u .,1 Mii.il.iiii " .observed. 



.1 . . , . ... , 1 ..... .J ' 1 ■ I ' ' 



90 
5 
84 



Complete a search 'puzzle or L^word puzzle to identify managerial words such as inputs, outputs and 36 
boundary. Using a type of display board, Identify where each com'ponent belongs in the managerial system. 90 

After lisUaing to a presentation about a managerial system, generate ideas about what or who belongs in 
sp<{c;fic environmet\ts. Create collages from magazines to illustrate your environments (e.g.. school, home, 
community, room): Discuss how your.eVyironments interact to form a managerial system. 

Woridng in large groups, prepare one collageN|lustraUng personal resources (e.g., money, time, energy, 
talent, ability, interests, knowledges; relatives, friends) and one iUustrating environmehtal resources (e.g.., 
ndnrenewable'fossil fuels, mineralii. lard, ■! .11 .v en li„ , v/ii i i 5.1 a.' h,i,* : idi U! r 1 . .. 
. as an input to the mana^gerial system , 

Given a case Muyly aiid jna.iatscnieiu 1 ... . 1 .c-fLe ..(.... 11.,., U.c ...... 
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SUGGESTED COURSE GOAL The student will tie able to apply knowledge of the systems approach to an 
' # understanding of the degree'^ of control individuals have over their 
envifonments. ^ - j:L " * 



LfcWfttm^G EXPERIENCES RESOURCES 



r 



Giyen fartiily decisions such as tna^g from city to country, parent returning to school, vacationing, ^ " 
enlisting in the service, having a dhUd or buying a home, determine ways in which the decisions affect 
various environments. Created bulletin board illustrating what you learned. 

Explore the concept of^'int^rfac?^ by using commonly encountered conflictsfe.g.. a sti^eJnt wishes to take 97 
a three-day Weken^, but the school system interferes). Diagram yo^jr own ''family system'* showing the 
interface it has with other systems in the environment or community (e^., school, political, other family 
systems)'. Discuss the diagrams and write a paragraph^about how theser^rfner systems influence your family 

and how your fain tl y m fl' ! ^'n C*''* ^f^*^*'''''*' Ary»c D vo t net ^r^-^" HfUfC /> r^rm » r* J />« f J r^w-> \ A 

facilitated betAV'een system:!. Impl- iii i . ii , ; ' . . 



J 1 1 



Study a voters pdiuptiict ut otJici ll c; i i i^i, i , 

vole" (e g , How mdch^ftoiuiordc o / ;:.nihj; ; i /.•) . i , : \^ 

caii c^cicisc conliol over their (ftiiviiuhl i ;ni > i h, (.■ ill « j ■ j . : t , .i, : ? 

bumper j)lickcfj)J Wntc a ptopKj.nl l. i ii<;\ I \i In ) . ' m,i Ki t nu li 

paicntilit^ cck^CdtlutT) anil i..dll il tu .iM ii)ipi'.>i..i ili [.; . 11 1 1 . (dtiS : 1 U; 1:^,1 c{ iili I 
Sy5(cin an J a incan^ Of coatiutlm^ (l.c c. wiiwitiiiMti 



iilVctt . a-^ .*! a t.if.ii^ . .»! M I , '( ..I .. . 

cllild j^.peiltJ tioi.i I) .i jj^lil M,i<l>;. .j.i .1.1... i J. iJo H ,l/.n,. ) iiuJt. I . U» 

3uggc:.ttons tlui tOulJ be ii:>c 1 iw^diu lit,: ui >t Aic ....it ol ^1 uiii .il^,: lili'.c \ 1 A K.\L!i6 dhcu M.>t!i 

1 lot tcti i.t.4i«^^^ tiicni .cibi. I ,. 1 ^ ve. . 1. 1> I. J .HI i . .. i,...itiy t.^. 1 til'. .tMt.fl l.l«.ti..il^ 1 

diJtl ItlC uti which all tciliilt) kiioiitbi: S ka. |..^4t^ Oli.'v.:: hu^ .ii .iiijilgLliici t iffcv(:i ilidNtdu ai t'diiX 

iiicillbcu dii\l the futnliy a& a . hole Sni.iUhiiiiv. )< .ii i.liiUu.^:s 

ft 

l.ici.iu^ X . 1.... {. ^ . I. ..1,^1 jwi. .i...^i.< . , (i I (,.(«^ H.. f .i 

tticii lai K (lu il lit oiUt: 1. 1> , .^i.^bl ni.^Miii.iiU t« I: , >( i.t j>«.'rl.ijil i i,\ i vM y ll. c ilui« . aasc a )i| 

coiMtiK.t a. ato..d..t l>ci \icii ,ulca Pitl j i)^> t;^ .tii.i*. tliai * ju I*: ^U.a<. 3iUihilunct>a:»l> Fut A F by tho • 

that die a^.UiUCii all luc tuuc ( ^ t. i Aiii^ . i Ic) F.i.k ^)tn ll l i >1c thjil ^lvc:i you the ^io:)( ^aiistaclh. i 

and tell A'hy Dl5.,u:ii lu th..l u > tct.t a ihc cc . ,t t.v)!. tiul y >, j ha\ c u vJi youi mailW tiiwli .>iUilcat:) • 

itit i.K> .. ^tts. >{>v ..I . i . .« tu 1.,^^ '>!•>. < t . >. . ll. t.. ( ( 1. 1. (f jt ..s.i. . . .[*u 'ajtti < .i>>i| 

vvhvil A .ilovc t> iiiaUi, ^iiiiii i(..l^4, ihc (...iMu^Jti I ( .IijvIji In uKcil ld\;i ilty ^ic^ v. itl\.h Call lakfij io 



I M I 1 1. . .. J ^ , 



\ 
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SUGGES-Md ^URSIE GOAL The student will be able to describe the effect of technological, politicai 
. \ ' economic, sociocultural and environn\ental change o,n the individual and 
' ' *' family, ; ^ • ^ 



LEARNING EXPERIENCES 



RESOURCES- 



Complete an outside reading assignment PelatecJ to the future, such r parts of J984. Future Shock or ,26 

the Greeningi of America, Discuss the effect of suggested technologic.;^, lolitical, economic, sociocultural 37 



' or environmental changes on family lift. 

Intervi^w'>a young newly married couple and an older couple who have been married for many years to 
determine what equipment was considered "essenti*' at the statt of their marriages. Report your fmdmgs 
in class and discuss .these^questions: How has technology changed*^ Wh^t is considered necessary f(^r daily 
living? What effect has technology had on family life? 



List ten items you use every day (e g , p<:r ; I. hair equipment, i|} ; c . i i: . ai (i . i 
older persons lo determine ^the impact ..hcs; (^ichn't'l jgical ad\ii : i 1 .n d i n ii;i'/i ii 
Present your findings in class, 



nii 



Selecf an item you use (peiaonul I. ..m; virveloj^-J xxi-inii ii v uMinaiely iNe .i.- :n> cm^. 

refrain trom using it for one day. Kecj, a Jiuij wU, u\u expciu.n^.os a u. rcuctiun,:!. -Riisoai h i \\y w lo 
out when it wa^ invented. Speculate al v.ui wl.ui yci^plc dul hctoic \.\u y had ii. Delciini lovlut-: ftcci 
Item has had on family lite 

Vjivcu an itciii coiuinuiily K>urtd in h. i * l i ■ • i'^"* i. I.j^l.u.i. la^^^ ....... i. 

suggest an iinpiovement loi the iiLMi an .....n uu. 1... if. Uein ..nd .i stutable repL.ccmvnt tur il. : n 
Then, invent an item thai does hv>i li.uci,i1> -.i hiM...ul.jc uboui l.v>v. u wiW attect mdividudls or taiu 
Jit ihe luture 



28 



51 



communications th'roagh i.j i) . i' ^^^j J- i 
have on me mdividiial. the r»..iil. i*.ii:>iii'j * U 



redict li.e cttecl these i i^ancc- i ij 

> :nvli Oilmen L " 



invllc a poilcl ol giw-l :>p^..l ..." I' • liu 

advances. Ask about reii .iiiiii.e <\ics 
employment and iiov- ih*. ^uu.n .n h. 
similar situations. 



. (Re 



iv.lng pi.li.iiu ll.cy have v,<,* iin.:i,ti.in fhid-n^i 
il ,,11 I iiliK.. buijiicil wavi a tJ*n; »n cdii guaiU agal.jsl 



blalii^lOldl dt^livliii Iti. I 

decide what type ul {ran:^) 
poaMbiiities and the citeci u -^^ » 



1 , . 

la .1 1 I*. 



il /Uluic .Idliaf.o. 1. Um 



i\ the role ..i ....... 

bct..>me more aiik.. a. 1 hi 



lu., ...1 



1 Aligv. 



ihcM. jespDiisihilUb In .1 



.A \ 



C 1 1 it 



. .t -Ct , 

V .nla. a.v \ and dl . U: 



i lick) I 
f>o\A i ed hN Jiai Me , f»c. 
the o.ilv t v. ! tieai ..v„ i ..olc 



..I ..i 



id tK, .1 .. icd it I lU.^i .1 



Iov>vl aaDSiait-*>. haujil i j.j I> 

vie, liiOnS l\V .Uc;v,u1j . ' I !»• 



EKLC 



4nl 

! iiiit and cri»\ 



n> 111 



SUGGESTED COURSE GOAL The student will be able to describe how individual and family resource 

management may produce changes in the environment. 

\ ' ; • 



LEARNING EXPERIENCES ' RESOURCES 



As a class,defihe environment. Examine family case studies and identii^ays the tamily adapts to produce 
changes in the Environment. In^groups, discuss how the environment would change if the family did not 
IP aiiapt, 

F*Topose a Aange in Ithe^nvironment you would like to see^a^pen. Identify wavs individuals and families 
I aould need to adapt to produce the change. Implement the^p[/n, if possible, and aiscuss" the results. 

Identify one change your famQ"y has made m your home cidring the past year. Discuss the adaptations that 
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iUGGESTm CX)URSE GOAL The student wilt be able to identify the economic and social behaviors ^ 

characteristic of Jiamilies at various life stages. , . ' " 



LEARNING EXPERIENCES . RESOURCES i 

y ^ ' ■ . / 

' — ; ■ — — — 4 . / 



Brainstorm various stages of the life cycle. , Describe individuals who are in different life stages.ilnvite sev/ral 
guest speakers (e.g., couple with grown child.ren, olcjer couple who had no children, couple n/t planning to 
have children, foster parentsj tp discuss the characteristics of their various life stages or how they perceh^e 
they may be. Prepare questions jh advance and summarize responses ^to them. Compile a list of economic 
and social characteris.tics common to each stage and discuss. ' - . 

•Prepare a survpy form and use it to interview individuals and.fan^lies ax various stages of the life cycle. Take 
special note of leisure time and other actlvuties. In class, cnmnile lists nf 
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Working in groups and using the same family description, develop plans for solving different problems (e.g 
• extended illness, an unplanpe*child. college fmances). List the economic md S(^cinl rescvirc|||hic-h wonld 
be needed to implement each group pl^in. Survey your comn.-.itv t.. i.i-.Hh ..■■nlM^m^'" "^ 
determine how much they cost. Report your iindinjjs in chi" 

I 

. Make aMist of the resources (e^ Nl^ills. time, money, energy) each member of your fijmily Contributes to 
y^'the daily operation of your Kou^^ehold. Then . consider what would happen If one o^mftre members were to 
become ill for a day. a week, month or year. Discuss cfiinige<; that might need fo be made in each 
circumstance. 

Write a description of a time you were ill and share it witl) the class. Describe how your illness affected 
' family household management/ Assume that your mother or father became ill for one month. Develop 
plans for your family to take over her or his duties. Have your mother or father evaluate the pVns and 
repdrl her or his reactions in chis:!^ 
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SUGGESTED CX>URSE GOAL The student will be able to identify the M'ays personality affects managerial 

' behavior:" 



LEARNING EXPERIENCES ' RESOlikCES 



Define personality and generate a list of^rsonality traits (e.g., aggressive, quieU shy, ^'onfident^. Give 
examples of how eaclTtrait might affect managerial bejiavipr, positively or negati\%ly.* I^enjify personality 
ch^cteristics you feel would be desirable in a lab leader. Explain why you chose each^nd discuss whether 
a person needs all qf those identified to manage successfully. / ^ ' ^ 

^Select a comic strip character with which you are familiar (e.g., Blondie, Mary Worth, Snoopy, Lucy). 
Based on the , personality of each;/i©haracter^ describe the kind of manager this charad^r wouijJ be 
^'managerial behavior- or style). .Sh?r<? '.vih 'hi* ' • 
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' ' V LEARNiriG EXPERIENCES 



invite •tWa^ifiarr)edVc9uples with 'different ' occupations to discuss their lifestyles and managerial roles. 
:SvriimaHaS tbe similariUes-and^d^ •/ 

Imagiiie you haVe^a^'job tjtat requires you to work nights and sleep days. Write a short paper describing how 
this ^itHptiori would affect* your 43ereonal lifestyle. Invite a panel of people who hold night jbbs to discuss 
tKe effedts pf these jobs on a famtty's lifestyle'^nd managerial behavior. Summarize your findings. 

Discuss situations in wKicli a family member perfomis his or her job at home (e.g., artist, insurance agent, 
realtor)* Include jnfoirnation on bov a- job perforfned at hojme affects rela'Uonships witl? friends, telephone 
use, noise . \level and p«fe^ Surnmarize the effects of these situations on family lifestyle and general 
household mw)ageriient.. 'V ' • > . ? 

• . ^ s' ^ : . . ' . ■ ■ ^ ■ ■ 

•piscuss'lurich habits ipf^people wht) woric (e.^. bpOwn-bag, restaurant; half hour, ynlimited time). Relate 
theWhabils to pocup^tiiiiial role^nd managerial behavior reqtiire^. > ^ ' 

Working Ur-'paire (pre f«jra^ 'cme toy and one girl), discuss male 'and female roles and how they affect 
family rrian^g^ment. fnV exam ple: W h^t- do vou thinlc, .the woman's/man's role should be? How does 
tradition differ fYom.curi^iit beliefs? HQ>y does youro\yn'^^family function? How does the mother*s/fa^r*s 



irauiiiOH airier, irom u^trji^^u uch^ib* nyw, uw^.^ /wu»,wttii — ^ 

o^.upation affect-home ii)tes? Who manages what parts of the, hpusehold? How might you manage parts of 
' ' '•the ffoiSeholdif you were married? . . . 

• ■ •SE*'-' ■ • •• " '■ ' ' ^ 

* -; "'^biscU^1iituat^^ UreVelationship between a, husbaad-s and a wife's occupation and the effect of 

• it on lifestyle and manageriaf behavior (e.g., a young' wife wants to quit. work to have a baby, b^ut her 
' • *:..husfed 'Wts'a new car; :after five years ofinarriage, a wdrking couple decides to have a child; a ypung 

-executive. ii^s been bffered-a-prpmotion but must move.-to another city; and his/li|r wife/husbahd has an 
' . :^ estabHshe<t;career where,he/she is). Discuss each situation in relation >to what you would do if you-were the 

persons involved ;. • v* ^ . . 

\ * ^ /.■*■./ . . . " „ - ■ ■\ ' . 

' * WfUeiiewspapef want ads for full-time homemakers at' various stages of the life cycle. Include t^sks to be 
^ \ vperfoi-hied, abilities: and sicOls -required, salary and benefits offereti. 'Compare your work and then discuss 
■ ' ' chaises lhat would need to be made in the ads if the homeniaker took* full- or part^ime job. 

. ♦..Prepare a one-year'budget Tor a -family whose income comes from seasonUl work (e.g. Jogging, construction, 
.■ farming). Illustrate times intpme is. received and times expenses come due. Suggest ways of managing 
"r^soufces (including money) to iliaximize use of those avaUable. * . 
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Inteivibw sin^e parents |o deiermiiie how their time isspeni. Summarize in terms of amount of time spent" 
Mn each of .the following activities: housework, food preparation, gainful employment, transportation and 

• child care. Analyze differences in terms- of number and ages of children in the family andsex of the single 
parent. ' ^ 

Invite a speaker from Parents Without Partners to discuss **managing alone." After the presentation„list 
tasks that rtiust be done, in the home (e.g., cleaning, cooking). Research the cost of hiring someone to 
perform ^ese tasks so that time is free for other purposes. Discuss the advantages afid disadvantages of 

* hiring someone t^ perform routine tasks. ^ * 

*p ■» . " ,. 

Form a panel of class'' members (volunteers) who live in single-parent families. Discuss management 
problems or concerns that occur in their households. Try to discover how these problems can be or are 
resolved. • * * 

Analyze case studies to compare tasks and roles assumed by a two-parent family versus those assumed by a 
single-parent family. Summarize th^rdiff^rences. 

. Write a paper entitled "What' a Child's Responsibility Is in 'a Single-Parent Family." Discuss how the^ 
responsibilities would differjf at all, in a two-parent family. 

After watching a current XS^program or reading a story in Co-Hd dealing with a single-parent family, 
discuss the special management concerns in dealing with the conflicts illustraied. 

Investigate housing available for single-parent families considejijy^i^st, child care, nearness to school and 
upkeep responsibilities. Given a description of a family situation (e.g., father with teen daughter, mother 
with two toddlers), actually locate suitable housing. Describe what you found and explain why it was 
chosen, _ ; *" ' 

View Goodbye Lynn or His Responsibility. Discuss resources available to single teenage parents which 
could assist them with raising their children. Locate several of these resourpds in your community and 
summarize their contributions. 

Given a budget of a J'oung family , assume something happens which takes the major breadwinner out of the 
family (e.g., divorce or death). Readjust the budget to suit the needs and resources available and suggest 
altematives for increasing resources. 

Interview women who have become heads of households of single-parent families. Find out how many have 
sought job re-entiy training. Research various resources available to these women 'and summarize your 
findings. You might also interview men and summarize your findings. ^ ^ 

Invite a volunteer from the Big Brother/Big Sister or- Foster Grandparents Prograjn to discuss how people 
outside single-parent families can be valuable resources. Summarize what youlearned, 
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LEARNING EJtPERENCES , RESOURCES 



Use your library to locate several definitions of valuts. Compare and contrast them. Discuss the concept of ,, !06 . 
values as presented from a recent TV show or movie. Using what you .learned, formulate a personal^ ^ 
deflnition.of values. * - 

■ After viewing a modem painting with indistinct forms, describe your first Impressions and share with the 173 

■ class. Discuss how values often affect the Miay things are viewed. 

' Listen to a Dr. Seuss children's story (e.g., Bartholomew and the Oobleck, Lorax, Star Bellied SneetJes 31 

There's a Wocket in 'My- Pocket, Yertle % turtle). Write a brief deidription of the values^renected and 32 

emphasized in the story. Give examples of how the Dr. Seuss characters are similar to different types of 33 

people. ' - ' 35 

Desigii a "C6at of Arms" illustrating your favorite thing's ^or activities. Disj;uss how. likes and dislikes 
influence one's personal management of time, money and energy. 

Using a pie chart, indicate the amount of time you spend in various types of activities (e.g., sleep, school, 
homework, family). Discuss how preferences affect the management of various activities. 

Working in groups of four to six,' read a short fiction story from a current magazine (e.g.. Seventeen 79 
Redbook, Good Housekeeping). Identify the values of the characters in the story , problems they faced, and 78 
.the solutions they used. Try to identify the assumptions behind each decision. •■ "'o 

For each of the following products or services, identify three to five reasons why it might be used. Discuss 105 
possible values underlying each reason. Products: TV dinners, disposable diapers, cake mix, perfume, razor, ■ • 
paper towels, permanent press clothing. Services: automatic car wash, babysitter, pubhc transportation. ^ ., 73 

Complete the simulation game Dedsjows. Summarize what you learned. , . ^- 63 

Answer the following open-end^d questions: "Three things 1 could keep . . . in my P""^/P°^/^'^^;,; -^y- ' . 
•room? ...in my homfe?" (getting progressively broader). Discuss how you sacnfice <:ontfol '05 
environments broaden. Analyze statements and observe differences amon^them. Detemiine how your ^ 83 
preferences affect your personal organization.. i-^"'-; . / 

Discuss how you sacrifice control as environments broaden. Analyse statements and observe differences 103' 
between them. Determine how your preferences affect your personal organizati^k : 

Make a list of the five-[)references you feel may have the greatest effect on your personal management after 94 

you have been out of school one year, five years,. ten years. Explaih their impact in each case. _ . 

Watch. the newspaper, for articles illustrating societaP value changes. Clip arti;Ufs and share in class. 5 
Summarize the value changes and project their impact on future managerial behavior. 

Complete exercises to discover your own personal preferences.. .GiVe examples of how each of your ^ 91 
preferences affect or may affect your personal resource management. • ' 



V 



26 



29 



ERIC 



LEARNING EXPERIENCES ' ^gOURCES 



Through discussion or role "playing, differentiate between values and standards. Give examples to illustrate • 93 
. differences as well as similarities. Formulate personal definitions based on what you learned* ^ ' 

Given a list of tasks (e.g., dishwashing, bed making, house cleaning, yard Work), identify a standard for 91 
each. Discuss the charagteristics of **standards." ' - . 

Discuss questions related to standards outside the home: Who establishes ^htse standards? For what 105 
purposes? How do we know or identify these standards? Summarize what you discovered., 

In one' paragraph, explain the expression **His/her standards arijow" or **She/he set^high standards." As a 
'•'class, discuss how standards affect the management process. ; 

Interview, school administrators or policymakers. Determine their standards for student behavior. Relate 
' these standards to several management practices in the school. 

"List ten of your greatest wants. Ask thi;ep people who are ten years, 25 years, 50 years oldei; than you what 
ten things they wanted when they were a teenager." Compare the four lists for similarities. Summarize the 
value-standard relationships observed and discuss how they affect the management process. 

After listening to the childrfen's story Alexander and the Terrible /fforrible. No Good, Very Bad Day 42 • 

/(describing all the wrong things that happen in Alexander's day and how serious and upsetting they are), 
discuss ,diffe re nee s in values and standards at different ages and how the differences affect the management 
process (e.g.. Why did these encounters or experiences upset Alexander? What was done to deal with the 
•upset?). 

After completing exercises to determine your personal values, identify the standards that you jissociate with 105^' 
each of them. 'Keep a written record of the condition of your room for two weeks. Use it to drayv 
conclusions about your personal valuer and standards. Ask* yourself: What are they? Are th^y compatible? 
Are they compatible with those of^ny family? 

Identify one standard you have set for yourself. Answer the followin'fe questions about it: How has it 
influenced* a decision made recently? What resources were involved? Does this standard require a goal and a • \ 
plan of action? What steps' in the management process are involved in keeping this standard? Share your 
responses in class. ' ^ 



Imaging ,you will be choosing the people you would like to work with in your kitchen lab. WfraS short 
paper answering* the following questions; How will you make that decision? What is important to you? 
Would you want someone who has a great deal of cooking experience? Would you want a hard working 
person? Are you willing to work with someone other than your closest friend? Indicate how your values 
' and standards affected your choices. 

.. • V . ■ 

Choose a house from a current realtor's listing of homes. Describe why you chose the house and relate the 
decision to your values and standards. Why not a more expensive or less expensive house? Why location? 
Why certain features? ^ 

Share with the class ? standard you used to hold but no longer do. Discuss what factors caused this Change. 
How has the c*hange affected your lifestyle? How has it 'changed your style of management? 

Develop a questionnaire and use it to interview two adults regarding changes in standards. Compile a list of 
these changes in class and identify delated values thqt have changed. Discuss the effect these changes have 
''had on management within the home, the school and the communi^. Predict the effect they will have in 
the future. 
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LEARNING EXPERIENCES RESOURCES 





Use libraty or classroom re.sources to formulae definitions of needs, wants, goals and priorities. Give 
examples ofeachtpilj^strate the concepts.' ' ^ 



Working in pairs, identify needs basic to everyone. Individually design collages which illustrate needs and - • 

wants and the differences between them. Share and qom'p are your work. ^ 

Assume you have been given $25 to buy an item for your bedroom. Decide what you would buy and find a 
picture of it. In a circle discu«|pn, share your purchase. Determine whether purchases reflected needs or 
wants. ^ V ' 

After viewing Worlcf of Foods, discus the food . options available to the giri depicted. How did she 158 
differentiate between needs and wants in the cafeteria? How did her needffand wants affect her priorities? 

Compare food needs (e.g!, Basic 4) to food wantsKe.g., candy and pop). Discuss what happens when food 
needs ^nd wants confiict (e.g., Which come first for you? Why?). Give suggestions oi ways needs and wants 
can be combinedto accompUsh food goals (e.g., having.a milkshake for a milk serving). 

List the-goais of a woman who is expecting her first child (e.g., ha^ng a healthy baby). List foods that you 
like to eat. I^plflify which of the foods on your list would be needed by the woman to accomplish her goal. 
Identify which of the foods would be wants and how they might affect her goals. 

Ust 15 children's toys and star the -five you think necessary for every child. Following a discussion on toys, 
including safety, educational adyantages and stereotyping infiuences, circle those toys you would most 
want your child t.o have. Summarize how wants and needs infiuence decisions about the kinds of tgys 
chosen for children. 

After reading fiction and nonficHon stories (e^.g., ^Gorie With the Wind, ChUd of the Dark, Sybil), identify V . 23^ 
how basic needs and wants determined the goals and priorities of the characters. (Note: Younger students 7 
may be more comfortable using shorter stories, especially episodic ones). 30 

Read the following case study. Cathy is coming home from school and thinks about everything she has to 

get done before her trip to the beach earlV tomorrow morning: finish sewing her bikini cover-up, wiish her , 

hair pack a sack lunch, painfher nails, straighten up her bedroom and wash the clothes she will- wear on the . . 

way home. As she waks in the door^ she sees a note her iporpjefi. Cathy's grandmother is ill and moth 

J " must stay with her (6t the eVeriinfe: There is a list of tiisks rGt<?athy..to do: fix the fiBiily's.^iitner (dad. and • 

two sisters), da dishes, straighten theliving room, get the tvv;j-yearK)ldrea(iyJpt ,he^ an4^ H:V :f / ' 

* AiA^^r w^ri^inn in riQirc CP* nrioritti>s fnr theTtasks and^bmdate^*5tll^diD^^ classnjat^s s^tt .v* • ? : 



dil i VI V11V^V«> 111 iwitii.«vii i.v ^..w. w- . y'V'^j^-f^: 



Using the following or similar situations^ discuss solutions in relation to needs, wants, goalVpi^^^^ 



My best friend and I get the same allowance. My friend sav^is for all kinds of 
follow her/his budget, but it doesn't work for me. What am I doing wrong? 

What's the right amQunt for a teenager to spend on clothes? On snacks? On gifts? 

Why save? Especially when you^'re 14 or 1 5? ^ 

Is college worth saving.for? What if you're poor? 

Do I always have to go along with what my friends do? 

Summarize the specific factors which entered into youp^decisions.. 
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Identify and list your personal needs and wants. Using the. list ^state related short- and long-range goals and 
then list them by priority. M 

After completing the "LiiFe Action" activity in Human Values in the Qassrooni, determine items important 
to you and how much you would 4)e wflling to sacrifice to keep those itemtf. Discuss differences in items 
classmates identify. v >^ 

Select a floor plan of a house' in which you 'would ftke to live. While considering today's shortage of 
resources (e.g.^,gas, water, electricity, l^nd, building materials), evaluate the house in relation to personal 
wants and needs. 



After viewing the filmstrip in the kit Decision Making for Consumers, list any impulse buying you have 
done .recently. Consider your needs and discuss the relationship between impulse buying and personal 
priority decision making. 

f ^ ' ^ J 

Assume you have^SlOO to spend. List the item or items you would purchase. Separate needs from wants 

and rank order. Select and' research the need with the highest priority. Determine whether the need still has 

the highest priority. * 

After viewing Ydu and Your Clothing, inventory yoiir wardrobe and list new clothes wanted and needed. 
Select one article and plan how to obtain or acquire it. Implement your plan. 



29 

32 



SUGGESTED COUftSE GOAL , TTie student will be able to identify forces wnicn cause vaiues^ siunuu,^ unu 
- ' goak to change. * , ' ■ 



J 



.. LEARNING EXPERENCES 



RESOURCES 



Think about what was important to you five years ago and discuss why these activities, items or /actor 
•may not hold the'same importance .now. Project yourself five years into the future and, bated on ^hal is 
important to ypu now,pr6dict the values, standards and goals you may wish to strive for. j 

List friends, of five years ago, two years ago and today . Why were/are they ftjends? What caused thelchange 
of friends if there Was any? How could this indicate a change in standards, values or goalsi , . 

In pairs, share a value, standard or goai'your family had but no longer has. Discus questions such ai: What 
factors influenced this change? In what >yays do you expect to see changes in values, goals or stariiiards in 
ihe near and (fistant future? " . ' / 

Identify a clothing item in yourxloset which you never wear and answer the following questions/abdUt it: 
Why '■don't you wear it? What' values and standards have caused you to change your mind ibout this 
garment? What outfit is ygHr favorite today? Do you think you wiU want to wear it next year? How do you 
think your values and standards wUl affect your clothing choices five years from now? 

To iUust*rate how values change, bring an iteqi to dlass you feel does not serve a purpose. Share this item 
with your classmates. Tell the class where or why the item was obtained and why it no longer serves a 
purpose for ypu. Have them suggest alternative uses/purposes for the item. Tiy to identify an alternative- 
use for the item based on class suggestions. . ■ \ ' . 

Given a list of ten items, rank them in order of "necessity" or "usefuln^" Ask your Barents and 
grandparents to rank them. Discuss the differences and simUarities between the ways tM items were 
ordered. Where do the greatest differences exist? Similarities? Why? 

using current books or TV shows, compare your values with those of the people depicted. Discuss reasons 
for the differences and similarities. 

Develop a questionnaire related to groomij^l^^^^s. FiU it out and then ask your parents to do. so. 
Compare the results. Identify possible reasons for the dM^erences and simUanties observed. 

Identify an event (such as /school football game) that is commonly prized by different types and ages of 
people Describe how that preference is expressed by different, persons (e.g., the press, school 
administrators, student body, selO- Point out the factors responsible for the differences identified. 

After yiemng Shoplifting, discuss the factors that may lead one to shoplift. Consider backgrounds, values, ■ 
gotend standards. Identify ways in which athange in personal associations, economic circumstances, or 
living environment may affect one's values> goals or standards.- , 

' , , 

Identify a family crisis which would cause a famUy to reestablish their values, goals and standards. Point'put 
. factors other than crises which can lead to these changes. To illCstrate how environmental factors affect us. 
list current events which have caused family values, goals and standards to change. Identify the underlying 
forces and classify according to social, economical, political and technological. Discuss how families have 
adapted to these changps. i ^ . 

For a given limited resource situation, such as a water shortage, brainstorm activities that require the 
resouref As a class, decide on ten Hiat could be eliminated and three you cSuldnot live without. Discuss 
how these decisionS-would affect your life and ho^v they would cause values to change. * 

Plan a wardrobe considering clothing items needed for various occasions. Discuss how activities and 
persona! associations cause standards of dress to change. 

Invite a school administrator to discuss c.hangey that would occur if the school budget were defeated Ask 
' him/her to describe the values, goals, and standards involved. Relate the situation to others involving 
financial resources. ' ' , 
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SUGGESTED COURSE GOAL The student will be able to describe the roles values, goals and standards play as 

motivators for managerial action. . . 

^ : ^ ^ ./ . 

'■ ' ' 



^ LEARNING EXPERIENCES ' , RESOURCES 

\J- ^ . : 1 ^ 1— 



Write a paper entitied **What Motivates Me." Discuss the fmportance of peec pressure, church, parents, 
school, country and self. Share in class if you wish and compare motivational factors. 

Invite to class a panel of persons who have different numbers of children. Ask them to describe the factors 
that influence the ways^they manage their homes, lives and work. Afterward, discuss what you learned in 
relation to the motivational ro|e of values, goals and standards. 

• Play Ratifige, ^ real-life game requiring a mixture of luck and good management to succeed. After Hie game 71 
is completed, identify managerial behaviors that were used ai^d their relation to values, goals and standards. 

Exchange storie^ about times when you wanted to do something very much and managed to do So, also 
times whgi mdjlivation Was lacking and you didn't accomplish a task. Relate to the influence of values, 
•goals ancmlandards in each case. \^ * 

Complete one or more structured activities designed to help you identify and improve personal motivation . * 93 

managerial behavior: "Taking Action on My Values''; **Removing Barriers to- Action"; "You Can Do" 
Something About It"; "Getting Started"; or "What Fd Like to Learn to Do or Be Able to Do." 1 05 

List one goal you would like to accomplish and then list the ways in which achievement of this goal will be 
affected by time, money and energy. Identify a plan of action for accomplishing the goal. Write a contract 
based on your plan and sign it. After a given period of time, evaluate your progress. 

^ ... " ^ ^ 

List the tasks or activities you want to do or must accomplish today, this week and this year. Group and ^ 
order them so they show steps toward accomplishing specific goals. Develop appropriate plans and 
implement. Keep track of your progress. ^ 

Select a maqjjj^ment problem in your home (e.g., finding study space, getting dishes dorfe). De^rmine a way 
in which you want to see the situation change and'provide a motivator to change the action. Evaluate your 
results. ' ' 
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SUGGESTED COURSE GOAl" The student will be able to describe the relationships among values, goals and 

standardsand the ways resources are utilized. 



LEARNING EXPERIENCES 



RESOURCES 



• After viewing Values andGOals-A Way to Go, use overlapping cirdles encompassing the words values^ goals 
and:standards to discuss relationships among the three concepts. 

On a small piece of paper write a pereonal value . Put your value in a bag with those of other class members. 
Draw a value and write a goal for that value. As a group, establish two or three standards for each g«al. . 
9iare resHlts. . . * . . w> ' 

Read a short story and identify the values, goals and standards of the characters involved. Be sure.to qite'^ 
evidence (e.g.. Why or how is the value, goal, standard reflected?). Use a chart with headings (values, goals^, 
standards, evidencJfe) to illustrate the interrelationships among the concepts. / \ 

Discuss the following question: If from now on you were given^an extra hour each day, haw would you 
spend it? Draw generalizations about your values, goals and st^dards from the discussion. 

Given a specific resource ($5) and an immediate goal (to in|V>rove your room), decide how you would use 
lhe"7eso^rce7jDetermi^^ standard would change if ybb'had $25 to buy a similar item or achieve the 

•same goal. Share your thoughts in class and indicate what factors influenced your decisions. 

■ 1^ » 

TtMscuss the effects of household products on the environment (e.g.. plastics, glass, metals, chemicals). St^p ^ 
for a specific list of household products, basing your purchasirig decisions on tbe impact the items wUl have 
. on the environment. Compare and contrast purchasesby identifying values thatmfluenced them, 

Select a value (e.g., close family life) and list goals and standards a 'person with that Value might have. 
Discuss how that value might be reflected by resource-use decisions.' . . 

Gilen copies of thre^ budgets and'a list of three goals (e.g., new car, giving to charity, a trip), determine 
wMch budget goes with which goal. Discuss the relationship between use of financjal resources and values, 

• nals and standards. • ^ 

Read the case study entitled '*m)ughts of a House.'' Determine how the val^es, goals and standards of the 
Nelsons and Loclcs affected the way fhey used-their housing resources. " . , 

^ "■ \ 

Read a case study about a recenfly married couple makings credit-use decision. Discuss the relationship . 
between their resource use and their values, goals and standards/ 
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SUGGESTED 
PROGRAM GOAL 

The student^^ilWSe^ablc to develop skills important to becoming a more effective 
• manager. • 



Classroonl teachers should develop their own performance indicators related to 
these suggestions, continually altering them to reflect local concerns, changing 
societal and environmental issues, and new discoveries that may influence 
information and technology. 
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UGGESTED COURSE GOAL The student will be able to identify the components of the communication 

process. . ^ 



\ 



LEARNING EXPERIENCES 4 RESOURCES 



Find pictures fllustrating various forms of communication (e.g., speech, writing, body .language) and 
identify the function of each in the communication process. Post on the bulletin board and save for future 
reference. 

f 

Given* a state road map, select and plan a route to another city. Discuss how difficult it would be to arrive 
at the exact location without using road signs in addition to the* map. Identify other forms of written 
communication we depend on to manage our daily activities. 

Using pictures of people expre^ing different emotions (e.g., children in a child care class), identify what is 69 
communicated to you and why. Compare with reactions of your classmates. Make a list of identified forms 
of nonverbal communication. . , - . 

View pictures of clothing worn by different people and answer these questions: What are the people trying 
to say with their clothes? Is the message positive or negative? Effective or ineffective? Think of other ways 
in-which-comnuinicat ion is carried on nonverbaHy. • 



Devise ways to communicate' a thought to another student when verbal communication is not allowed. 

Practice your techniques anj| evaluate their effectiveness. Play Body Talk to stress the importance of ' 57 

nonverbal components in the total communication process. ' 

Visit a TV or radio station and observe a program in production. Identify the types of communication used. 
Share observations in class. . • 

■ • ' 

Invite a person (e.g., a speech therapist or speech/drama teacher) to discuss the processes and components 
of communicatidn. Summarize what was learned'. 

Complete some of the activities included in Ccmmunicatiorv. Games. Summarize what yoti learned about th^ 60 
communication process from your experiences. 

View Your Space & Mine: A Behavioral Approach to Environments and complete one or'wore of the 74 
awareness activities provided. Discuss the concept of "personal space" as it relates, to the communication 
"process. . r. ' . ^ 

. \ 

Prepare an instrument with questions related to the meaning of slang expressioi^s. Give -the teSt to several of 

your peers and to 'several older persons. Compare the answers-of the twa^roUps.' (A sample questlbn*mlght ''\ 

be: The'parfy was' a blast. Does it mean:*»a\ there .was an explosion; b..it vyas fun;'c. there were rhany 

balloons.) Discuss the role of slang in the communication process. ' *\ 

Ah action/or trait can be viewed favorably or unfavorably depending on the label given it (e.g., Tm casual, 
you're careless, she's a slob^ Pm thrifty, you're money cpnscious, he's a tightwad). Try writing some phrases 
that illustrate different ways of expressing the same idea. Share with i:he class and discuss the various ways* 
laijguage can be used positively and negatively tn the communication process. 

As a class, contribute "red rag in front of the bull" phrases that you have heard. Determine how these 
phrases could be modified so they are acceptable. During this process, discuss the use of "danger words" in 
the communication process. 

4' . 

Practice rewriting a paragraph (e.g.. recipe directions) in your own \^ords. Compare with those rewritten by 
'your classmates. Discover ways you misinterpreted the original paragraph. Discuss the concept of 
interpretation as it relates to the comrtiunication process. 



Role play situations in which communication occurred at poor times (e.g.. a parent is asked for a favor 
when he or she is busy . tired or preoccupied). Discuss time as a faj^tor in the communication process. 



Set u^yituatiohs in which distracting sounds are made to interfere with normal classroom conversation. 
Evaluate what happened. Discuss the impact of noise on the communication process. 

AfteF vie wing .pictures of several different situations, share you/ thoughts about what is happening in each. 
Compare differences in reactions to the same pictures. Discus^ how assumptions are often made without the 
benefit of verbal messages. 

Keep a record of ill the words you hear or see in one day that you k'o not understand. Bring your list to 
class and compare with your classmates. Discuss vocabulary as a comjionent of the eommunicatictH process. 
Predict th? consequences-of failing to ask questions when words are not understood. 

Working alone, write definitions i)r word associations for each of a given list of words. As a class, identify 
communication problems that might occur when people have different meanings for the same word. Discuss 
ttie concepts of connotation and'denotation as they relate to the communication process. , 

Define argument and disagreement. Given a situation (e.g., babysitting a difficult child, sharing the family 
car), role play an argument and role play a disagreement. Determine how the feelings, both expressed and 
felt,' differed in the two situations. Summarize the components of communication responsible for the 
, differences. 

' . I ■ 

In groups of three with one person blindfolded, complete the' following activity. Give the blindfolded 
person a pitcher of water and a glass. The goal is for him or her to fill the glass with water while one person 
verbally encourages and the other discourage.s. Afterward, identify the components of the communication 
^ process involved and discuss ways in which communication could have been more effective. 

Play a decisioo-iriaking game sucKa.s ^Wfio Will Survive^' (in a large group of 20-25 persons, decide who will 
survive)! Tape record ihe^conversation. Play back the tape nnd analyze in terms of the communication and 
group cooperatiQn processes used. 

' ^ ' . * ■ 

Tape record a conversation between two or more students. Play it back and analyze the effectiveness of the 
communication. Make suggestions for improvement. Record the same students again and. after playing bnck 
the tape, evaluate the contributions made by the newly learned communication skills. 

Identify techniques you have used to communicate with various groups of people (e.g., young children, 
elderly, blind, deaf, peers, parents, authcuity figures, teachers). Make i^list of those that have proven most 
effective and compare with y<MH riassniatei; ^»^lect one or more to implemenf. Evaluate the results of your 
efforts. 

;Observe a'child binder Iwp aq^ keep J^ecortl of^llahe ways the child c(jmmupicate's wi^h you. Note what 
-'he or she, is trying to telfybu each lime ihere is communication. Summarize ways in^which young chSdren 
can be helped to expand their communicjuion skills.* * ' * ■ ' • 

To determine how well you li.sten, complete the following exercise. Divide into pairs Mpd have one person 
talk to the other for one minute. The listening per.son is ailowed to react to what's being said but must first 
s:ay what he, or she thinks the speaker said. SwUch role.s. Repeat. Discuss the feelings you had when you 
were not understood, when someone repented wh^.t you said, or when you could not understand. Make 
suggestions for improving listening in the fiiture 

To improve your listening skills, play the tiipe Arc You l.i^iming! and complete the exercises provided. 
Summarize what you learned. ^ • 

To learn about factors involved in giving and following directions, complete a directions exercise. Pass out 
identical puzzle parts to groups of four people. Give the lender of each group a picture of the completed 
puzzle. Have him or her describe how to put the pu//le pieces together without watching the group work. 
Afterward, identify the aspects of communication that were involved (e.g.. listening, working cooperatively, 
giving directions). Discuss hyw commuf^i^-nt j<>n < <miI<I hsjv ♦'t}>*^en more ^^ifertive. 
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SUGCESTED' CpURSE^;^^^ The student will be able to describe' the relationships amdhg communication, 
; V - group cooperation and resource utilization 



LEARNING EXPERSNCES > , .RESOURCES 



ERIC 



After using' the kit Communication: The Problems Approach, discuss the function of, language and the 61 
relationdiip between tommurtication, group cooperation and re.source uf^ \ ' * 

Debate the statement: ")Resolved: Every American citizen is dependent on public information." Discuss the 

relation$hip between public communication and personal resouKie use. 
>* ■ " ' 

Make a list of communication media (e.g., TV^CB radio, telephone, mail) and identify ways eacK affects a 
. . ^rSon's use of resources. Evaluate in terms of both positive and negative influences. 

Watch any current TV program and obserVe how the actors communicate with each othei*. Determine 
whether cooperation occurred. Discuss w^a^s in which resource utilization and group cooperation were 
facilitated through effective use -of .communication. Relate these to your own expjpriences by citing 
examples. ^ • ' 

Name five personal* skills that affect communication (e.g.runderstanding, patience) and determine whether 
theyJiave positive- or negative results. Give examples of each. 

'Make two lists, one clescribing factors that promote- family cooperat ion in the use of resources and another 43 
describing -factors thai hinder this cooperation. Relate each factor on the lists to* communication within the . 
,£arnily. Formulate several suggestions for wayj communication can be used to p/omote family cooperation. 

Role play a family in a negative communication situation and then in a positive communication situation. 

Identify the specific communication changes which occurred that helped improve family cooperation. 

• • ■' , ■* 

Invite a person with hearing loss and a member of his or her family to discuss communication and the \r 
special steps necessary to faicilitate cooperation in their home. Ask about resources used to facilitaite this ( 
communication. Summarize your findings. 

Working in groups, plan lab activities for another group of students. You must write instructions, and the 
other group may use only your instructions. Implement your plans without further communication. 

• Evaluate the effectiveness of the group cooperation and resource utilization which occurred. Suggest ways 
you could improve future written communications. * . « . 

• For n)ulafe" group plans for i6ing available resources to solve classroonv problems (e^g., keeping the sewing 
lab clean). Choose one tairnpleitient each week, kfeeping all previous plans in force as yoO do. Evaluatahow 
well you did in relation to group cooperation, communication- and resoufcp utilization. Make changes as 
necessary. ' ' - *\ 

With the class divided into two groups, carry out the following activity. One group plans an end-of-the-year 
dinner while another group observes and records communication techniques used. Then, roles are switched. 
(Note: J'he first group is given no guidelines but the second group has a designated chairman and 
meal-planning guidelines to use.) When the activity has been completed, compare th'e commuriication 
techniques used to facilitate group cooperation and resource utilization. ^ . ^ 

'T)iscuss the ways your local utility company has attempted to enlist community cooperation in saving 
resources. Analyze the effectiveness of the efforts and suggest ways m which different communication 
techniques could be used. 

Invite a local senator or representative to discuss the ways in which he* or she uses communication. Find out 
what tecnniques he or she feels have been the most helpful in securing needed cooperation. Summarize 
your findiilgs. 0 

Design an organizational chart of the school showing the channels of communication one would need to go 
through to implement a change or solve a problem. Identify ways in which communication might be 
improved and suggest changes to the appropriate school official(s). ' , ^ 



suggested' COURSE GOAL The Student will be able to apply knowledge of communication to a 
.V . management activity. ■ - - 



LEARNING EXPERIENCES ^ • • RESOyR^ 



Froin^jrnewspaper. clip articles which relate ways of effectively carrying out management-related tasks. 
Sumiiiarize What you found by indicating how communication is involved. 

Wrap five packages in the foUowing ways: a box with a bow on it, a box wrapped in wrinkled paper with an^ 
.unmatched bow, a box tapped with no bow, a box wrapped with beautiful paper and bow, a box from a 

grocery store. Discuss what would be communicated to the recipient of a gift wrapped in each of these five 
' ways. Generalize your feelings to management situations involving nonverbal communication. 

Visit a nursery school and observe the types of communication used by preschool children and nursery 
school teachere or aides to facUitate various management activities. Later, discuss'the effectiveness of the 
various types of communication observed. Summarize ways communication can be used effectively to guide 
young children. ^ 

Given a list of negative statements often made to child*en, change them to positive ones. Discuss hdy one 
. caii gain a child's cooperation through effective use of communication. 

As a group; plan a party for several young children. Determine what needs to be communicated and 
Whom. Make appropriate provisions. Implement your plans and evaluate' their success. 

• 

Demonstrate the procedure for carrying out a given activity (e.g., bathing a baby, dec6rating a cake) Have 
another student perform the activity following your directions. Evaluate the results and develop a list of 
ways in which direction-giving communication can be'improved to facilitate management-related activities. 

Discuss^how nutrition or clothing labeU can h^lp in the management process. Uok at several labels and 
plan mealsor a wardrobe using the information provided. Share plans for meals or wardrobes. 

Write instructions for a recipe so someone else could prepare the 'food. Have someone use your directions 
-and evaluate the results. Discuss written communication as a component of management. Make suggestions 
for completing the project another time. • ^ 

Working in'OTiall groups and with incomplete grocery lists, complete them according to what-you feel is 
needed. Compare completed lists and determine what assumptions were made. Discuss the advantages ?nd 
disadvantages of making assumptiohs when carrying out various management activities- 

Using a checklist including such things as "spoke clearly," "u^ed words fam'Uiar to, students,'' "expl^ned 
each step " and "asked for questions," evaluate the effectiveness of your teacher s communication. (Ihe 
•home economics" teacher might purposely give poor directions to make specific f^omts about' 
communication as it relates to management.) Summarize ways in which communication can be improved 
• by use of each of the factors listed on the checklist., — .. ■ 

Select a management problem you aJe having. Write a paper describing ways you could improve you'r 
c^nhiunication in order to solve or help solve the problem. Implement your plan and evaluate. 
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SUGGESTED. COURSE GOAL The sfudent will be able to describe ike relationships -dmnng values, goals, 

stairpards and^decision making. 



LEARNING EXPERIENCES 



RESOURCES 



•Define values, goals, standatds'and decisionmaking. Suggest ways in which they are interrelated. 

To determine the relationship between valfiesand decision making, make a list of recent personal decisions 
indicating the tinie it took to make each of them. As a class, determine the extent to which values influence 
the amount of time spent making various decisions. * 

Complete several unfinished advertising jingles (e.g.,' 'Things go better with " • 

. has sexappeai''; 'This is^ sup^miarket, but the meat department is mine.^*) Circle those 

products you use. Analyze the Values, goals and standards each of the advertisements attempts to appeal to. . 
Determine whether the ads influenced your decision to use the products. Discuss the interrelations of 
values, goals, standards and decision makine. - 

Thtfric of a time yoii made a deciinoin ti . j 

or ones related to buying clothes, fooc) i . . i ; 

relationships among values, goals, stand mi I \ .j ,it jr^i i ^ u -j, 

have for future action. 



c\be 



Describe an item that you have been 5a\ 
bike, coat). Compare with yuur classni itttj 
^rious decisions. Summarize the icIatioiii>hip 



1 ic 



.1.. ^\f\ J ll \ lb I 

<la ; I , ( dai ds I'h lit ii [ r. t{ 



Car ly out an auction ol scvciaJ c.Mi.niwn itcii,» . < , i,.^.., . .[,1. . , .1.,,.. .i.^u^ka.; i. 

interview the.top bidder eacii item to tindciii \Ax^ liit 1 :..c v\a n dl :t ; i-iv h^fr valuer g< ai^ 
and standards entered into each decision Iiuciview dui.ic vln, ^hos.; 1 ui c fc iU Find out how valiae:., g,oai 
and'standards influenced th<;ii Jccteiuns S.m.uiaiizc yuuj t> idingii 
' • * 

Select a decision you recem., u..a 1 ,„u.co ^.^^.i* i^.i.. iullucuctd. ih. 

choice(s) you made. Write a ih* t paragraph iunun-ruii.^j > oui linJinifcS Jih.iic 1 in .la by discua^ng 
how values, goals and standai aftcct the decision auklnj^ iXocesii 

Find muUlple piciu.*;^ uj u ya.i.i> i ^> .i 1 ». j.. .1 (.^ nuvi.iit giow^.^ i , .^.i. 

, Price these and then piuce p,i.;cd pi ui Cii ui. lij Jic iuv.t.. n u pdp<i bag *ii»d "$30 '*5clec. it.iuiaiui 
place the pictUies uf thcni 11^ you. ba^ C'u llpdie^^^ ith ^wut » tatMHatei and onaly-^e the lelanoiwhip between 
selections and one s values, goals aiiJ ^i.<<ndaiJs 
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In small gjoup&, idseaich yn s^.^^^^.i ^ a.u 

situations: yuu k»iuw the ^iil .>i boy ou loun ^a-iU. 
but l^r or his mother is ill, i\w icj^.a .;i ; > 

should l>d iepoited.bui y.>ui.ccii >,nii )ol 
the values. goa{s and standai J,, (h 
class discussion . 

■ ; ♦ 

(itvcii vailous shti.iu ..^ I,. i I , 

to visit hei piiiqnt^ \i\ ^ail I'w.. « 
iiiiner; Jului. af'tei liigti scl.jol U.m uI . 
you fcfcl the individual:) piobatiy .1 
stan.iaiJo coiJdhavdpio iuccJ dl^.^>JC|,( 1. 



.li.i^ t ill. lii iOSLdLiai.i wlici - ^ >u \ >(h \/'ork. 
>ii« i.. i.ui .uecttn^ ccilaiii health i(Mi,lal^t:) and 
\\. ita it>pt 11^ and /ou feci tiled I >du) Idcl.ttfy 
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SUGGESTED COURSE GOAL The student will be, able to identify q basic process by which decisions are 

made. 



LEARNING ^ERENCES ' RESOURCES 

! 

Idwitify and define each of' the steps in decision making. Define all related terms. Use a chart to illustrate 44 
.• how one decision is often used as a basis for another decision. 

. Read "Decision Making: 25 Delicious Flavors Are 25 Too Many" in resource 83. Discuss the process by 95 
which decisions were made in the story. 

Identify various kinds of decisions (e.g., social, emotional, financial, physical) and give examples of each. 64 

PiscusS the relationship between types of decisions made and use of the decision-maicing process. 62 

Play the Game of 99. Compare and contrast different decision-making processes used by students 67 
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SUGGESTED COURSE COM The student will be able to differentiate among individual, family and group 

decision-making patterns, 



LEARNING EX*RIENCES RESOURCES 

' m " 



'Read the playlet Decision Making for Consumers, parts I, 2 and 5. Review a case situation dealing with an 65 
individual management problem and discuss the process of individual decision making. Determine how the • 
process would differ if a large group Were involved. 

Keep track of all decisions made for a period of time/ Indicate which were made individually and which 
» were made as a group. Differentiate between the patterns use^l to make individual and group decisions. 

Compare how large groups (e.g., school clubs or organizations, city government, business companifes) make 
decisions with how individuals make decisions. Identify various decision-making processes used by groups 
ai)d contrast with those used by individuals. 



Brainstorm d^cision-niaking situiti.mi (m.:\ i. , ;l , pij, ins , ;l',o,c.j of friendsi). S<:ht;.. 

situation ^ 

differed. 
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sitiuation and resolve it individually. Kcsolu in? j ^ , ;roiij) [) j ui&h^Dw the twoproc.iSM 



Using a newspaper, select a movie yoti vm^uM ik : .> :» , ^dcciio/i; and compare ^ith youi 

classmates. Analyze the problems that wod.d be i.ivjI. ed „ lu.a to chuus< a. mo vie to see as a class. 
Discuss the advantages and disadvantagtiia ol giuap C iciii* )n n ul i 

Assume your farnily is plannmg to bulla u ucvv hvMi2<; MiKcpiisin or a looiu yon would like to have bliow 
them to your parents and ask for ihcii input Analyze how tUt piaiis would hav^ been different had. they 
participated in the decision -making p 

Working alone, plan a menu toi u special Im. in ,iu n.*.. u»<-iiui> ui-gioups of touc . As a class, decide on a 

fmal menu. Discuss how the decision .uakiui piitioms chajii;ed as the number of students involved in 
planning increased. 

After listening to a case i.-. ...1,.., i.ui.piv, au^^jesi soluiions (continue around the' 

circle until everyo5M^-4^:. had a .Amu c t apc^l. ) 1>1. juss how Je<:isions were altered as more and ntore 
persons became involved 

Di5cus5 the differences aui^..^ ■ • » i n i..iiiij, Kdatc each jjioup and lamii; 

decision -making pattern^ Coiui-iff and ... .lUiaii i\b i.. v^iiich cach pattern would be appropriate 

Summaiize what you learned 
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SUGGESTED COURSE GOAL Tffe student will Be able to, apply the decision-making process to problem 

situations and determine the value of doing so. 



• LEARNING EXPERIENCES RESOURCES 

^ 



Given a problem situation and a small- amount of information, analyze "and make a decision. Then, make 
further decisions using successively* gr^a^^^^ amounts of information. Discuss the importance of acquiring 
information in making. decisions. Apply what you learned to one actual problem situation. Evaluate the 
result and report in class. 

Assume you are a member of a family that has just lost all its clothing in a' fire. Your share of the insurance 
settlement. for new clothing is $100': Use catalogs and newspapers to obtain prices and pictures of the items 
you would buy with the money. Write a shlort paragraph describing how you made your choices and how 
they might have differed had you had an existing wardrobe to work with. Share in class and think of other 
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SUGGESTED COURSE GOAL, The student will be able to describe the relaltionships aniong gofd setting, 

communication, decision making, planning ana implementing, 

^ ^ '■ ■■ —7^ ^ ' — 



LEARNING EXPERIENCES RESOURCES 



Write a short case study (a personal account-v.i une ol a tiutioiiai ,i n) wMi;h diuilr llii; mmi:Hu lui 
concepts of planning, implementinTg and facilitaung Be aine to co*k j^>als S4?t, <;orr,;r,i,iiiiik:iation as^jd an; 
iJecisions made. Share in class. Discuss the relation:ii^.a among the th ee conocpiLs and dcteirmine hov^ i\ 
concepts could have been bettei used in each case. 

Plan an activity such a^ a luaKuMi iiu/s^ senior Jcaaeit oi Ml a t/ajiquci v\ ..it, Uuough setting the gudl 
communicating the activity to the appiOi>iiate persons ^nd making decuious implement your plans an 
evaluate the results. 

Semestei assignment. Sci ^.,.a .a-u..! i.. i..:>sroui*. .>u wuiUU like lo auain (e.g., earn cii^u^ 

- money to buy a steuo mon^y n.jnageii.in*, lo^q 15 pounds nutiition/grooming; get along better witli 
parents— relationships; redecoiatc looni- honic fuiiiuiiii.gs) Report your progress periodically, considering 
goal setting, communication, decision making plamung and implementing. Near the end of the sdnester, 
evaluate results. Discuss satisfactions at va.ioua atages as the processes of setting, planning and 
implementing goals wcic u^ed 



Review the following terms: goals, communication, decision nfiaking, planning and implementing. Play 63 
Decisions, a simulation game of goals, choices and values. After the game, determine the relationships 
among goals, vs^ues, decision making and communication. 

List three things you want hiost in life. Examine them to determine how they rejate to you^values and to 
other decisions you have made or will have to make. Evaluate what you have done recently to reach one of 
these goals. Make additional plai>s for moving toward accomplishing your goals. 

Working in groups, examine case studies which have obvious solutions (thbugh not always appropriate in 
the long run). Generate at least, two additional solutions. consideHno ^ort- and lono-tArm non,s<%nnAnr:ftc 
Share and defend solutions. Relate the overall proa ss if aakr isao ii ,ii i\ \ il . i ;1 iii 
lis. 
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SUGGESTED CX)URSE GOAL The student will be able to explain the importance of goal setting in the overall 

process of management. 



LEARNING EXPERIENCES RESOURCES 



Discussion starter: Have you ever had the experience of setting very specific goals for a Saturday? Have you 
ever spent a Saturday when your goals were vague and confused? Compare the two days considering 
accomplishments and feelings. 

Identify plans for the weekend. On Monday, make a list of what was done over the weekend. Compare the , . 
lists. Discuss how goal setting can affect accomplishment of desired activities. 

Identify things you want to accomplish this week. Make a plan to show how you will accomplish these 104 
activites. Predict how your plan would change if )^u suddenly had to perform s^sae additional tasks (e.g., 
taking brother or sister swimrnipig, b lb y ii:ing i i it ti) i ussthf .iip i ! i 

Using *The Little Red Hen" in Aesop'. Ji.svi.; i.u i.iipi a.iiiie of du aca i . i / i i \ h 

tasks. Relate to what often happens whei life n ; /c. v.u i jii loini baais only. 

List ten personal goals which aic lui»g-iciiu i ti;ii> boili bt >ivlc caJ» gv.ol nuii i uu ,5 is! 
(short-term), LT (long-term), t (requiie:. cii».igy / M (u .uiics n.oii^V cumpl jtc)),! i iir< » ult ni) 
(requires interest). Goals may have iuum. ihan ^>i.c s>ii t».>l bcsulc ihciii ExanuijiJ^yu ir ;io<. s. Ijisiui^ l 
importance of specifying goals lu achieve Ucsii,c»i icaalia 

Relate a se.wing project lu loiig ami . . . .m ti.-.J^ i.-m^j u . ... ^ual. vl'*;^5> panu :»h.ii. u^.. ♦ 
goal; sleeve, facings, seam^. coUui, vNdiiihc.id. c.itung u».t) hepiic a shoit-icnu goal check slieet b) asii 
your pattern instructions lu lisi all ihc stej^s necd.;d lu coiupleic your garnienl Check off steps 
completed- This same procedaic »;an bu; icinfuiCcd ai ^ach check puini in two ways. Firsi, diacui.s il 
beifJ^fits of setting shuit-ternj guals ajid/tlie saiisfaciioi. a pcison gets as sliuii iemvgoals are accoinplishet 
Second, discuss how small steps cuiiipleied with ilic aa.ax, standiirda M' quality soon amouiu tu leaching 
long-term goal of»quality ' 

these purchases could have been niu c iat.Wii^iu.y (.,m ^ »al. bcijii sci ^iioi i.) thi « tiul puicluie 

Make fOui il5t:> ut live ^^s^^^u I. in it.. It, ..I i,l»,..ul; „ .al- i.i W.», .-^CwuJ y^alS U>i iWM , 

in the third, goals for. five >cuii av A^ ii.ij 1. tlic hn.ith g-^J.s foi te.i ytars froai now Number ih\i 
goals in the fourth list 1-5. "Review the i^lu i th.u-c goJ li^t^ u.id idciitily the goals accv/idiiig tu which uu 
the fourth list they lead to Some ihoitc i tc.m wiil i lead anywheic. suinc will lead to all of ihe 

long-term goals, Sunimarize the iinj.uiid.^.c ,>f al jctih^^ >ii (I. j maiiagcinent process. 

Invite a hnaiiclal con:»uh.»n» i ii... 1. . i .., , 1 . .» 1 .1 boai- .... m.t 5 ^ai. .1 , . ,. 

learned and relate to the imj m *>! y.)..! ^ iiui. m iiu ^ u* ;esi » t lu niu^xi.u nt 
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SUGGESTED COURSE COAL The student will be 'able to describe a process by which plans are formed, 

organized and controlled, 

' 5 ^ jp ' '■ — — ; 

. * LEARNING EXPERIENCES RESOURCES 



Working alone and given -a goal, formulate a plan for reaching it. Establish controls or checkpoints and 
determine a method of evaluatiirg the results. Compare your work and discuss the pr(5cess by which plans ' 
^ were formed, organized and controlled. 

Make a plan for spending your leisure time during one weekend. After the Weekend is over, evaluate how 
successfully the plan was controlled, how satisfied you were with the results, what factors influenced any 
change and how the plan was adapted: Share results in class. 

Given a specific babysitting situatiokv (e.g. you have been iiikcd 1:0 nabysil tliree 'child 1 jn oviirnigl 
devfelop plans which would help ensure Uhat iht e>.perience' \yas luc.ussfuL Discuss (he imporlartce 
planning and thorough organizatioo. 

In a foods lab, complete a numbci *>i looU i .cpaiuciun stepb ub ii»c> aic giycn to you. (The final piroduc 
not identified in advance ) Example. Step 1. Peibon A will add two egg? and blend; Step 2: Person D \ 
grease and flour a loaf pa»i Aftei ilc iab. Ji2k;uaa iJ»c iiupoitance of organizing and implementing a "pi 
involving several people 

Plana tea or otlici cv*.mi i., m-,! miy aii i»iys>]vcvl 5 , inviiulioas. preparing foods, clc 

up). Then categorize duujit ..s "biituic." "duiinij'' ^ad "atiei." Woiking in three committees, develop ph 
for meeting responsibilities betoie, duiing and alier the activity Share pli^is in class and delegate duti. 
Implement. Discuss fhe«ucccss of the a.ctWiiy u\ terms of/omiing. organizing and controlling the plan. 

After planning, preparing anJ acivini, a tj^i^it i..<,al. evaluuic the piu*.caaca ubcU la cauyiiig out the aciivu 
Discuss how menus were aecided upo.i. who t>l.aHicd what, and how plans weie organized and controllc 

In a child deveiopaicat lab aiiuaUo.. v> o.k ».. j^.a.. i.. t>iu,i ...^aiiuc and coatiol ai Icaai v>ae acllvliy tui it ^ 
preschoolers. Evaluate ettoits and :,uiiiuLaiic iUc ^ytocc^a by which plans were foiined, organized anu 
controlled. 
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SUQGESTED COURSE GOXL The student will be able to describe factors, which determine how financial 
« resources are used. 



ERIC 



LEARNING EXPERIENCES 



RESOURCES 



After learning about the concept of inc6me (direct and indirect incorhe, actual and potential income), write 
a short paper describing factors which contribute to various types of income. Give examples of direct and 
indirect income and alternatives they provide individuals and families in terms of resource use. In pairs,- 
develop a list of factors that determine how financial resources are used. Describe factors that determine 
how you spend money now or factors that will determine how you will spend money in the future. 
Compile the lists on the board and as a class discuss variations in factors identified. 



36 
14 



After researching advertising techniques, watc|i one TV commercial and describe the ^^^eal used. Choose 
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JG0ESTED COURSE GOAL The student will be able to explain' the role of credit in overall financial 

planning. ^ 

» ■ ■ - .. 

LEARNING EXPERIENCES RESOURCES 



. 1 



InVCStlgalc aoiiic*,- I » ... I.. > • ' , 

paynjents and repa//ii t>< iK. J:* till n\ till k^Ii.uc niul.j., » i. i >i 

Fill out au apiAjicatiuii K.. . ..,in i^i- i....^ . ^>»i wu..i i. » . . ili u.g to ..i 

person (e.g.,-^^.ypur .a., a new nutil . t,cii ii). Maku . nia .,1 , : ... u nj. , .u . . . .fii:e {leoplc vv^ a 

good credit MsI^Sl^unipare youi liit wuli ii.c slundaids lu bj <>n.: i.i.H; Ui. . u<i; l.i S5scs. 

Investigate tiie^respou.ibiliii.. ihdi ..I. . ...is-i-ti ^ 1--.. v\ i.„u i>c,pci cinnUa ■Wh> i Wwu 

(or would uot) Cosign a Lo.u lu. ' A. a >d .luu lo;.. i avitc a pcison tioni a local bank 

loan association to di^cu^i llic pu... ..^ i - '^ib»»»»»6 »^>^*' 

i*iv.M u ,.aAc 5tua> acscribiui, ih. u.... ...1., ... u u.u. o...... 

witti i.a.-ing cash, identify wc.,. U uMJ i . . 1. u.. ,;iedi> aad .....pai.; wltn ^uu;hastj» niidc on a \.a 

only * basis. Sumniarize the adva. italic:* a.i-. liyudud.itai Jii of i.si^ig credit 

View A/<'//c>' H'//4i/ // Mv. .> i i. ui.i t,., Ju t£. ... i ii v^ . I .i.i... ' 

Vi^^u^^ n.. uAU.^u.B ' . . ' ■ ■ ' ■ '^-'^^-"0' What , . 

think woui.i happen ih*. .n. .uu.hii. » .1* . il . V. i. , 1 nig^i »>c i uuiLa^ed vn li.e iniiialh.u;ni 
plan? Who.c ii.cuine /vcJu ..Ic.icd a..AA be pu..aased on the in:»UihneMt plan? What 11 

teenagers co..ld be li.ued c.:d ^ ^a.^h.' Jt..aniaru; poliw, ...^d* dbout the cHuct ciejli oi. the ecoiioniy 

CAaUllnc ways ».ieJn . I . i I . ' »' •■■t. 1 ' 

amount i.f money wh.;li ^ uJ.beci.i :d oy-^ia.*,^, .ii.l.. j *!> >ij u...i. 
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1 1. I. . i , . ». ■ • 

uii.l :t(i ni .11 i*ic ..i iJ .i 1. u. i» I. i J 
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Brainstorm ideas about credit/Develop a tentative definition of credit from the ideas generated. Compare 9 
with a dictionary definition and summarize the differences. 

Given a li^l of terms and definitions related to credit, review them by playing Bingo, Concentration or 20 
Jeopardy. ' ' 

After viewing the filmstrip Teenage Credit in Decision Making for Consumers, discuss factors that affect the 
availability of credit. ^ ^ 

Invite- a resource persoifi to c.liicuss tl. j ct ; c. .1 ' 1 1 • [ 

Then, select an item you would li;<e it o»v i ; ^ >t< . i .1 ; ■ i ' ' 

financing it. Ra,nk thfse in order ol piit riiy . \ \ f>oi i .> l.i.,> 

Invite a guest speaker tiom a K^v..j| i. .. t*. -i - 'Ii i , i. i l 

concepts of credit lating ana <.iedit .igiai> 3miii,..i.u. i :p:» v i,k . . .i J jgi, .i \ u < 
rating. 
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SUGgIsTED COURSE GOAL The student will' be able tD describe how planning and budgeting can be 

adapted! to. meet the needs of families and individuals with varying financial 
' ^ goals. 

LEARNING EXPERIENCES RESOURCES 

■ ' : 7^ ' 

Define "budget" then list several categories of a budget (e.g., housing, transportation). Discuss the 49 

advantages and disadvantages of adhering to a budget. Discuss the statement: '"Budgeting is a waste of 

time," Summarize the discussion. . 38 

Develop an opinionnaire concerning attitudes toward money management. Include statements such as 5 
"Some people can't afford to use a budget" or "Savings should be part of a spending plan." Use it to survey 
members of your community to see how they feel. Summarize your findings and relate them to financial 21 
well-being. - , " . . " 
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SUGGESTED COURSE GOAL The student -will be able_ to evaluate .t^mejspent in various homemaking, 

wage-earning and leisure-time activities. 
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LEARNING EXPERIENCES ' RESOURCES 



Assume you have 100 hours to spend. Conduct a class auction of activities that require time (e.g., tennis, 
studying, babysitting). ..Trading is permitted after all activities have been sold. Discuss how aersonal 
preferences and goals affected decisions to purchase various time-related activities, Reldte to the ways in 
which you spend your time. 

Interview your grandmoth*er and your mother to find out how much time was involved in completing 
various hou^hold tasks (eig., laundry, dishwashing, meal preparation, floor care) when they had small 
rhilHrftn rnmnarft and contrast differences and similarities in time spent on various activities and report 
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•Record how niiich time is "spent in your home watching TV and repprt in class. Make a list of the ways TV 
time could be used to work toward* meeting personal or fainily goals. Implement one of your suggestions 
and report the results in class, ^ ' 

Canvass the, neighborhood, interview friends and parents, and look in newspapers to develop a list of jobs 
available for teens in^ our community. Choose one job you would be interested in and-find out how much 
it pays. Compare your findings in class and discuss the possibility of using Spare time to earn money to 
reach a goal. 

Re'ad ^nd discuss information related to the dollar value o-f household work: Using this data, complete the 
amount of "^money" you and your mother, father, brothers and sisters contribute to your family income. 
Compare with your classmates and discuss reasons for the differences observed. 

I 
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UGGESTED COURSE GOAL The student will be able to describe how time spent in homemaking is a 

function of time in life, gainful employment of the homemaken composition 
_^ of the household, attitude toward household tasks and accepted standards, t — 

^ " LEARNING EXPERIENCES - RESOURCES M 

— — ^ — ^ — ^ : I 



Research various work schedules (e.g., job sharing, flexible hours, the four-day work week). Predict how 
these trends will affect househokU and fiiiuillfs Iti iHn rntntr 

You are given the following situations. Your parents think the living room should be neat all the time, but 
you don't mind a few things scattered around. Your idea of mowing the lawn is just mowing, but your 
parents* idea also involves trimming. Make suggestions for solving the problems involved. Discuss the 
following: "Anyone can find the time to do anything, if his or her standards arejowAiigh enough.'' Discuss 
' t lelationship betv^eer, miiii.h rfli. j; ri^ tin * 't ^^-'—^-^-^ — 

loose a handicap tp r( le [)Uiy > ot or mi, ( i t 
ep a diary of happenings .ui.i.'i roaoti^n: I ii.u li » 

( .Miipare the cost and flavi/i . v.iis».iiicim, j. 1 vilhi |>uni>i. I i. i j ; <i : 

Ki)W standards often change Ui n {jLi\oi\ lo dti r.ii'. nui i ik - .iVdil.ihi 

Birains\oi in activities you du > .M. i j/uic.iu In.. I .... . » •» . ^ i 

a waste of lime. Summarize fact ).s that^nYt- i iim: u.u; a i uitlci, ii i ■ . i ji j;* ^ . : 

Make u liai ol comnioii lu,iisclu,i.i la^k:, i>ii \ o sjvetal hwi.,viiu.K*; *i Ici.;^ ..iiiu; hw. .....t ih*.;. ... ». 

and how they feel ai>oui them i.c disiike, iiiditfcicnt, like). Fin 1 .mt vhiy^.iBoin.; h(hiiiniueis. : i s. 
tasks belter than others. Commie the freqii.!!..) ^nU which UsKa ii ; :omjJetcd v^ith alll^|^^os t^-v 
them Share results in class 

Make ullM ol >.Mu ...iMm.iUil.».. » . - i-^ * ■ lllc.c.puii.U>il,lli..0l tho6ci 

have iwo empioyea pdiciits with ; l^v ^mplwyCfJ parent. Discusii the tiadc-offs. (Ui ; 
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compaibi.nJi with youi Muut.; J^niM Vuh.^a aia i.latuB, af.era size u! ljo,i^c and si/c ol luu ) 

Summarize your flndini^s 

Invite hwiaeniakers in aiih . . . . * , ...i.i.. .. Kiia m .... . s ^ ...u..*uf!m| 

to discuss their homeiiiakiiifif hii .u..l . .I.oiia.^ . 1 :iu :>oi.i: wh^ woil . ,i;iii(le .lu hoi.ic an J M)iiic who 
do not Summarize flow thci» win c \^jcjuiihnc:. J.^ci 

Make U oMiiMal.. ... 1.... ^. , 'I ■ < . j.j ...J, 

visiliiig with fileiids) (A .nji^»i' '/-HI li...i.in .c u .i . n i . .i. .ii.j),.m u . l^i 
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irtagazineS'tcr^dd tips^to your list. ln_,class» compile your suggestions and develop a master list. Choose one 
Of more frpm thfe list to implerrient. 

■ Qeglnnln^ on Monday, and continying each day for a week, take a card from a numbered stack as you enter 
the dlassrOom. Keep a record of the numbers you get» At the end of the week, compare your lists to see 

'who. is usually early and late to class. Examine reasons for th'e fmdings and discuss the advantages of 
pr^niptness in relation to Tarious activities. 

. I^sedrch techniques you could use to manage your time better (e.g., make lists and check off tasks;hang 
up an object fohciach task atid tak^ one down as tasks are completed; make a time schedule): Select one and 
use'it for one week. Evaluate the effectiveness of the strategy and share results in class. 

Keep a record of'-how you spend yqur time between jgetting out of bed in the morning and arriving at 
school. Evaluate and consider changes that could be made to make better use of the time (e.g., rise earlier 
, rffid havejime for breakfast, change nijilhod of transportation, plan family use of bathroom). Compile a list 
qf suggestions and implement one or niore. * 

'List all activities you need to complete in one day. Rarik them from most important to least important. 

Complete the tasks in ai;c}er of importance and evaluate how you feel afterwards. Prepve a chart (using a 
> scale of 1-10) of how you feel "energy wiie" every hour of the day. Plan a revision of your activities to 

make optimum" use of your most, energetic time periods. Discuss relationships among task priorities, energy 

levels and goal realization. 

Write a brief paragraph entitled "I TJiink My Main Talent Is . . . ."Write a brief paragraph about one other 

person entitled "[Think *s Main Talent Is . . . Shara.paragraphsso that each person's talents 

can bc^ used to facilitate lime.managemeni in his or her own life. 

Have your parents plan a compjete time schedule for you for two days and follow it. Evaluate,. Discuss how 
5 time schedxiie you plan differs from one planned for you. 

.List the tasks related to grooming that are essential if an individual is to present a'd^lteWe «j^earance. 
Rank in terms of time required for each. Suggest ways of Consolid^iting or eliminating'jaAs lo sav^f^time. 
implentent one or ftiore of the suggestions. 

Plan a time schedule for yours^f for one week. Include qt least one hour*a day to do something that you 
totally enjoy. Implement your plan and record hpw time was actually spent. Compare the two.timetables' 
and evaluate how yo'u felt about operating on a time schedule* '■^ / ■ 'h"^"^- ' 

Select common chore you perform at home (e.g.. washihg dilSSSsdoing laundry, mo^ving lawn). Indicate 
^how much time you spend each VeeTc at il.^ Think of something j^M. have always wanted to do but never 
could find time for. Evaluate your current time scfcedulj and list several things you could do to make time 
fof the activity. Discuss how niuch^you would pay someone lo do the^hore for-you,so youVould have the 
tflp^ to do the desired activity, piscuss trade-c^ffs of time and* mortey. Implement oneJbr more of your 
suggestions and share results in class. ^ ^' ^ 

■■■ _ ' , .; m : ' 

N4ake a list of the things you woul^ liR to accomplish next week, nexfyear and during the next five years. 
Formulate suggestions for managing ybur time so you could more .easily achieve these phings. Compare with 
your cjassmates rfnd add SHgget|ions to your list. 

. * • 

After viewing Time of Your Life, interview people you krtow who have busy schedules. Bind out how they 
manage (heir time in order io accomplish the.activitifs tliey value tiaost.- Report yoUr findings in class and. 
suggest, ways you coultl implement one or more of them. ^ 



Evajuate your home with respect to how long it takes to complete varioi^household tasks. Suggest several 
thinp that could be done to reduce the time required to complete them (e.g., rearrange cleaning equipment 
and supplies). Report Voitt finding? in class and implement one or more of the suggestions. 

Given a lettqr to Ann Landers or Dear' Abby, answpr it in a way that would solve the time-related 
problern(s) illustrated. Share letters and suggestions in class. Develop a list of techniques from the generated 
solutions that could be used to facilitate time management. ^ o i 
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Re4rr§nge your schedule for three days to make^time for ayn4tritious breakfast, lunch and dinner. In a 
report, evaluate your- schedule and discuss howiyou were able w facilitate your own time management. 

Piffli what you wlirWear to school every day for one week /At the end of the week evaluate how welfyou 
were able to adhere to your pl^o. Discuss the advantage^Jand disadvantages of planning in terms of time 
saved. Brainstorm other situations where time could be saved by planning. , 

ll^eep a lpg,6f time usage andtfeelings about the allotment of time for variobs activities: Select a task you do 
„not er^joy and record the time involved in completing it. Try completing the task several different ways and 
record the time Spent each way. Select tKV .most efficient way to complcfte the task and indicate why you 
found it best. * : ■ ' 

List the ichores everyone rhust share in the home economics department (e.g., wijJing off demonstration 
table, cleaning refrigerator). Propose ways to get these jobs done in the lYiost time-efficient vyay. Jmplem^rTT" 
your suggestions. ^ " ' .. 

In a chUd development class, schedule a period in which your objecTtive is to save time. Devel9p suggestions 

* for saving time and analyze each irt terms of whether the children involved could cope with threm and how 
much each would cost. DiscuSs how time management requires consideration of other factors as well. 

• In a parenting class, tonduct an "eggsperiment." Given a'raw egg, bepome its parent. Ke^p a diary of the 
events, time spent and reactions in keeping the egg(ohild) for one week: Discuss the fmportance of being a 
good manager of time when there is a xihild to care for. This same activity could also be carried "ourusinga" * 
plant. . . , . ; 

After learning about children and play activities, research techniques which can be used^o manage time in a 
nursery^^school. Develop a time schediile for a nursery school session and implement . Evaluate your plan 
and suggest changes you would make if you were to use it again. ' . , 

In a foods class, plan a tea oc another event emphasizing time management principles^ Imfplement your 
plans and evaluate. 

As a class, observe a stude/it completing a simple task,sucH as washing the dishes. JVIake a li^t of ways time 
coUld have been saved while completing the task. Share ideas and have anotherXstudent implement the*" 
suggestions. j - 

•Given a drawing of your kitchen unit at school and templates of all the equipment foufid in it, place the 
equipment where you feel it would be easiest to use. Discuss piihciples of stbrage you used in arranging 
your kitchen. Check your kitchen unit to see how the actual arrangement compares with your placement. 
Discuss how proper storage relates to time use. ^ ^ 

For a given foods lab, list all tasks that need to be. completed. Estitnate the time needed for each task and 
assign the jobs to individuals in your lab group. On. the day of the lal), have one lab group member record 
the time spent in completing each task. Compare with the schedule estimates and discuss how time use 
could have been improved. ^ * \ 

Plan a foods lab by mrfking'a li*t of five detaite each person is expected to perform (e.g., set ^able, 
cream -blend -^butter and sugar, wash dishes). Give each person $5 in pretend money. During the lab you 
may either complete your assigned tasks or pay someone else $ I to complete each of your tasks. At the"end 
of the lab you may use what money ymi have left to buy the product prepared. Discuss the potential 
trade-offs (e.g., time, energy, money) that werQ involved in the experiment. 



Working in groups in a sewing lab, plan a new arrangement for machines, supplies and other items to 
improve efficiency. Justify the arrangement. Ifpossible. try out your plan for a time and evaluate. 
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Observe yptfr surroundings for^ day. 'Make a list of all the examples of energy use you saw. Compare your 
lists and explain exampjes. * 



Brtfinstorm various types of available en«rgy. Collect newspaper articles dealing with use of various types 
and find pictures illustrating those uses. Create a bulletin boafd for future reference. 

View Th^Energy Dilemma, Energy a First Film, Give Earth a Chance, Man Builds, Man Destroys or The 
Energy Crisis, Identify the types of energy discussed and summarize their characteristics. 



play Bingo or Password using energy M^tis found in the Family Energy Watch Calendar or other energy tip 
pamphlets. . ; , ^ 

' Make, a list of the types of nonhuman energy y<iu» use in your home. Ihiagine those forms were no longer 
available. Brainstorm types of energy that c^ufd be used as replacements. Share examples in class. 

Invite a speaker tQ, discuss body bior^t^thms. Determine your/own biorhyihm pattern and compare with 
your classmates. Discuss possible in(Jpucar^ ^ 

Research an innovative source of ^erg^^.g., methane from chicken 'manure, treated garbage, solar power' 
tidal power, elegtric c^rs). Report yournndings in class. Speculate about whethej^ese forms of energy will 
^ ever be used o^ a widespread Basis and the potential effects of each. 

....._4^.^.y^^^ .... ^ J.*.. 

After leaftjiag. about iftie charac4eris|ics£jP^jyious types of nonhuman energy, research the advantages and 
disadvantages of fiTach. Working in g^oups/vselect one form of entwgy and discuss how itiSuse wOuld affect 
family resource management. Write a short (iescription of the impact, explaining how a family would need 
to adapt to th* oewTenergy U5e. Answer the question: Would the use of this energy require an increase or 
decrease in l^yiiian energy expendifures?^hare in class and compare. • , 
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Discuss the relaUonship. between **timeaise" and "work simplification " Determine whether the two are 
always compatible. Give examples to justify your feelings. 

After learning about calorie expenditures li>v«{Wd in various types of activities, keep a record of your 
activities for a 24*our period. Calculate the anjount.of energy expended. Make a list of those -activitiOs , 
which could tie eliimnated'or simplified when conservation of human energy ^is need ^ / 

Select any room in your home and develop a plan for rearranging items so they are at the point of first use 
Implement and evkiate the results of the change. Report your findings in class. Discuss whether "point of 
rtrst use" is always the best arrangement. 

Select various types of homemaking tasks or activities such as ironing or doing the dishes. Illustrate through 
*Jfe*playing how body posture affects the amount of human enej-gy required to perform each task^ Select 
the most efficient postures and practice using them while performing these tasks at home. 

Have your mother or father observe while you perform a task such as cleaning your room, mowing the 
' lawn, baking a cake or washing the dishes. Have either suggest ways you could improve your use of time 
and energy. Compare your findings in class. Implement one or more of the suggestions given. 

Prepare a peanut butter sandwich while sjUing in a chair facing a counter without a breadboard. Now 
perform the task using another method ofyour choice. Compare the two by considering feelings, fatigue, 
comfort and. ease of motion. Discuss ways of simplifying commbn tasks. Practice using what you learned at 
honrie and at scbooj, \ j 

After learning about kitchen work triangles and principles of storage, mdke a drawing of the work triangle 
in your kitchen at home. While preparing a meal, keep track of your movements. Suggest ways ^pment 
.^cbuld be rearranged to make meal preparation more^fficient. Share findings in class. Implement the 
^changes, if possible. Carryout the same kitchen exBf4aw^t school. 

During one or more lab situations, take-turns observing ?ach other work. As you watch, jot down ways in 5 
which tasks coild be simplified. As a class, summarize your suggestions and implement them when possible. 

Worldng in groups, list all of the ways in' whicK biscuits could be prepared (e.g., from scratch, biscuit mix, ^ 
refrigerated), Discuss the time and energy costs of each method. List the factors that would be invx)lved in a 
deqision to choose one method over the others. Repeat the exercise using another food product a^d^.^., 
compare your findings. . ^ ' • - - .•r;^^ : ' -^T'T^-]^^- 

During a foods lab, videotape kitchen teams as they complete their tasks. Review the tape and identify, 
unnecessary or inefficient practices which could be eliminated to reduce energy e^cpended. Use this new 
knowledge during future labs. 
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Yxt^N Energy -A Matter of Voices to become familiar with energy alternatives. Invite'a ispeaker ffom aHi 124 
environmentalist group to present information on ener^gy- use and conservation. Qip articles in current 
. newspapers and Sagazines and compare with information presented Id the film and by the speaker. 
Sununarize differences observed in description^ of the impact of varioustypesof products and appliance^ 

Learii to read an electric meter. Keep track of the number of hours various electrical ajjpliances are used in 
your home (e.g.^ TV, radio, dryer). Figure the cost of the energy consumed. If possible, record electrical 
usage during a period of peak energy consumption and during a period of low energy consumption. 
Compare and determine what accounted for the differences. 

Invite a guest speaker from an electric'utility company to di^uss the energy* consumption of new, small 51 
appliances on the market (e.g., hot dogger, fry baby, egg cooker). Evaluate the worth of each in terms of 
energy consumption and envfronmental impact, and deterftiine whether you would purchase it. 

V ■ - * ■ ' ' ■ 

While watching TV, note commercials that advertise products as energy sa^^s.'^ Select one product to 27 
research and determine whethq; the claim is valid. Vou may need to writ^the companies for claim 
substantiation. Determine whether you would purchase the product and lelKwhy . 

After researching the energy consumption of common appliances, make a list of all the energy-consuming 
products and appliances a^school or in your home. Rank them according to the amount of energy each 
uses. Decide which you cc/ld do without. Calculate the energy savings that would result and discuss how 
the functions of these prcwucts and appliances would be replaced. 

Seleqt a piece of energy-related legislation that has recently been passed and research its impact on the 
environment. In small groups, design a bill which vP'ould have a positive energy impact and submit it to the 
appropriate governmental representative. Keep track of the bill your -group submitted. 

Copduct a survey of homemakers who haye small efiildren to find out how ma1iy use or have used 
disposable diapers in pl^ce of cloth diapers. Research the energy cost of using each type (e.g., production of 
disposable versus washing cjf cloth). Discuss your findings and determine which is best. Relate to your ^ 
survey finding?. 

Invite, a ^building supply salesperson to discuss the energy -related characteristics of various building 
materials. Summarize findings related to cost of production, energy savings provided and energy use 
required. Select one building material you would use if you were building a home and tell why. 

Collect sevetal containers used to package food in fast-food restaurants. Analy zl^ch in terms of whether it 
can be recycled. Discuss strategies that could be taken to encourage restaurants to use resource-conserving 
containers and to otherwise conserve human and nonhuman resources. 

As a class, compare conventional and microwave ovens. Analyze each in terms of\^e involved in preparing 
foods, energy usage and quality of products. 
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After brainstonning typical household tasks such as cooking, sewing .and cleaning, select one and write a 
description of a typical way in which it is completed. Devise a strategy for carrying it out using less 
nonhumanenergY. Share ideas in class. . ► 



Find and reaS one article in a book, magazine or pamphlet that':deals with energy conservation. Write a 
short critique on the usability of the conservation technique($). tell vvhelher you would use the techniques 
discussed in your own home aild why. Share with your classniat^/^J 

View Energy and Your Future Environment or Con^eri^ij^g^^^^^ Qi^r Environment. Discuss the 66 
techniques presented for conserving energy and formula t.e^:a.gSfl^[M^ 

future action. * - . 121 




Invite a>anel of guest speakers from various utility caipfljft^^^^uss energy conservation strategies. 
.Summarize what you learned and prepare a school display ilj^^^^p^!^'^^^^"^^^ " 

Collect energy-saving tips from various sources (e.g., ^iixi^x^^^^c^^^^gon Energy Conservation and 
Allocation Office, utility companies). Survey members of yiuir c^fj^Cftfiyito determine how often the tips 
are used and how people feel about them. Categorize the tips as **^s^^or "difficult" to implement. Using 
this information, make a list of ways to implement the suggestionst, - ^ . . 

Brainstorm guidelines for conserving energy . Develop reminders T^Ttake home-to post in appropriate areas 
(e.g., over light switches: "Please switch off as you leave"; on^the mixer: "Wouldn't it be just as easy to .do 
by hand?**). Design a pamphlet Ulustrating energy conservation techniques. Distribute throughout your 
school and community. ) • • 

Invite a speaker from the State Consumer Protection Agency to discuss ways to identify products,' 
appliances and services which are energy efficient. Visit an appliance dealer to learn about the use of ener©' 
efficiency tags. Summarize the information provided by the tags. 

Make a list of labor-saving devices used in your home. Star those you ftfel are unnecessary and tell why. Be 
sure to consider time, energy, money and satisfaction involved in their use. Compare your feelings with 
those of your classmates. Make a master list of unnecessary energy eaters and develop a list of alternatives 
to using them. , - 

At 5:30 pjn., go through every room ofy^urhome and mal^e a list of each piece of electrical equipment in 
use. Do the same thing before you go to bed and when you get up in the morning. Determine which of 
these uses were unnecessary. Report in class and formulate guidelines for energy conservation based on 
your findings. 

Invite a person from your local power company to discuss tlie steps involved in a home energy analysis. 
Formulate., guidelines that could be used to reduce the home electric/gas biU by 10, 20 and 50 percent. 
Discuss the.impacl of each of the three reduction levels on family life. Implement appropriate guidelines, if 
possible. * ' 

Take a field trip to a grocery store an/observe the ways in which various food items are packaged. 
Determine which packages can be recycled.. Summarize your finding? and suggest alternative metfiods of 
packaging/Forward your suggestions to the appropriate food manufacturihg or distributing com^nies. 

Interview owners or managers of several local businesses to determin.e vvfiat they are doing to conserve 
energy. Summarize your finding? and make suggestions for iniproveme/it. Submit your suggestions to 
busings in the community or write a letter to the editor describing suggested'^chahges. 

i . • 

Invite an automobile mechanic to discuss factors that affect auto performance and gasoline consumption 
(e.g„. driving habits, \\xn€^S^. Visit several auto dealers to find out about mileage ratings of various auto 
makes and models. Formulate, general guidelines for purchasefend use of automobiles based on your 
findings. . 
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i^oucci pictures uiustrating various world housing conditions and discuss the energy.-relate.d aspects of each. 
Determin^hether any energy conservation techniques are evident elsewhere that might be used to good 
advahtageipfour counfry. Make a list of them to share with members of the corhmunity. ^ 

Organize an energy coi^rvation contest in the home economics'department. After each class* has submitted 
an^nergy conservation plan, have the student body vote on the best. Organize and implement a campaign 
based on* the winning suggestions. FoUow up by planning, organizing ^d implementing a school energy fair. 
Arrange to have exhibits, speakers and cold lunches. Afterward, evaluate to determine the effect on t\jg 
school and community. * . 
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Write a short papar'describing how energetic you feel at various times of the day. Determine whether there 
is' a pattern in relation to the pleasantness of the tasks you perform. Based on your findings, develop a 
schedule for spading pleasant and unpleasant tasks. Implement and report the results. As a class, formulate 
guidelines for balancing pleasant and unpleasant activities to conserve energy. 

Invite an fefficiency expert (e.g., someone engaged in industrial evaluation) to discuss methods of conserving 
human and nonhuman energy. Relate to safety precautions and implement during future lab classes. 

Inventory your personal energy use by calculating such things as the amount of water, electricity, gasoline 
and paper -yGu use in a day. Make suggestions for^reducing your , personal energy consumption and 
implement as many as possible. After one-week report your results. 

After beginning a fdfeds lab, shut off ail the power supplies. Finish the lab using alternate sources of energy. 
Discuss what you could do at home if a power outage occurred for a short or a long period of time. Relate 
to methods tliat can be used to prevent power blackouts. 

After researching the energy efficiency of various small appliances, plan a meal which could be prepared 
using only one. Compute the energy cost of your meal and compare with those planned by your cla&mates. 
Select the least expensive and prepare in class, 

/ \ ' ■ 

Using'various cookbooks, plan low energy -use^'meais for your family for one week. Compare your plans and 
summarize the techniques incorporate (e.g., quantity preparatiop, one-di§h meals, cold meals). Share 
results in class and implement one or more of your plans, if possible. 

Develop plans for a class picnic using the following objectives: spend as little money as possible; use as little 
energy as- possible; pollute the environm/nt as little as possible; and, spend as much time outdoors as 
possible. Be sure to consider mode of travel, cooking fuel, food spoilage, packaging, \campsite set-up and 
- picnic activities. Implement your plans aad evaluate fhelr succeiss. t ' 

After researching concepts of human energy management (e.g., storing items at place of first use, 
dovetailing activities), develop pl^ns'for reorganizing the home economics room to improve the efficiency 
with which it can be used. Compare your plans and select the best. Submit a proposal to your principal for 
jjthe needed changes. 

•Research the .insulation properties of various types of clothing. Plan a wardrobe which would, be 
appropriate for a given household temperature (e.g., 68°r60°). Discuss m^Hiincations that could be made in 
existing wardrobes to meet thes.e needs. Develop plans to filter your own \M*rdrobe accordingly. 

Make a list of common household tasks. Research each to determine how to complete it in the most 
efficient manner (e.g., while dusting, using both hands at the same time). Practice using what you learned at 
home and report the results in cla^ 

Invite a panel of parents to discuss techniques they use to conserve energy while caring for young children. 
Develop and present an energy plan to a young homemaker based on what you learned. ' , 

V\e\r£nergy: Use it Wisely Around the Home and discuss the energy conservation techniques presented. 
. Research additional energy conservation techniques and develop a (;ijecklist which could be used to evaluate 
home energy use. Draw a diagram of your home and use the checklist to determine the energy efficiency of 
each room. 'Develop a list, of suggestions for improving energy use based on your findings. Implement as 
many as possible. / 

Given an energy allocaVon (e.g., 800 kilowatt hours) and using a table listing the average kild^att hours 
consumed by various electrical appliances, develop an energy budget for one month. Discuss why you 
^budgpted your energy' as you did and summarize the techniques you planned to use to conserve your 
energy. 
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Keep a recora oi your lamiiy s automobile use jpr one week including trips made and gasoline used. 
Evaluate m terms of the number of trips that coUld have been avoided or combined. Develop a list of 
suggestions to improve your auto energy use and enliit your family's support implementing them. Share 
, results, in terms of energy saved, with the class: 

Determine whether your community has a^y recycling centers and visit one, if possible. Fiod out how it 
operates and what effect it has on community energy consumption^Plan and irpplement a recycling project 
based on what you learned. 5» 
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, SUGGESTED 
PROGRAM GOAL 



Tlie student will be able to use appropriate tool* and, techniques. to deal with 
management concerns facing special groups of familig^ and individuals. ■ 



Classroqm teacHerS should develop their, own performance indicators related to 
these* suggestions, continually altering them to reflect local concerns, changing 
societal and environmental issues,- and nfew discoveries that may influence 
information ajid technology. 
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Working in small groups, construct bulletin bdards which i^how* how young people use time, money and 
energ]^. Use the buDetin boards as springboards for discussing similarities and differences among the ways 
young people. use various resources. ^ 

Think of an example when your time allocation conflicted with your family's (e^., wanting to go to a 
friend^ hous^ oil Sunday when the rest of the family always goes to ohurch). Do the same with energy and 
mooey • Sha;e examples and suggest ways these conflicts can be resolved. 

As a class, devise a questionnaire and use it to intervie^^^young^couple, a beginning family, and a new 
parent o.r parents lonceming problems encountered in the use of their time, energy or money. Working in 
groups, combine your findings, keeping track of how many times specific problems are' mentioned. Place 
•your lists on the blackboard and (Kscuss examples of the identified problems. Select one or niore to 
research and propose possible'solutions. Share with the class. 

Discuss traditional versus nontraditional roles of men and women as they relate to the performance of 
, household task^ Identify advantages and disadvantages o£ sharing these tasks. Using casjc studies depicting 
situations in which both male ^nd female partners work, discuss feelings about the distribution of 
household chores and responsibilities. / . ' 

Identify 43rpical-tim&^energy and money\^roblems of beginning families. Using case-studies, identify the 
I'^nature of conflicts which emerge. Fomiulate suggestions for dealing with conflicts that frequently arise over 
issues related to tjie use of time, money and enej:©*-. 

^fter viewflig The Consumer Game, survey 2'5 students to determineJiow muoh-moriey they earn or 
receive, where it comes from, how it is spent,' and*attitudes related to hSw ac<|uisition and distribution. 
Summarize your fmdings and make some generalizations abt)ut the money manigement concerns of young 
people, .4 

View one or more filmstrips depipting the role of young people as consumers. Identify alternative ways 
. people, allocate money. Compare and contrast the way you woul^llocate various resources with the ways 
they were aliacated in the filmstrip(s). ^ . 

pevelop and enact a satire based on young people's need to buy, buy, buy. Discuss the proWerh of money 
use'as it relates to wants and needs. . ' 

Working in pairs and assuming you are a young couple who has inherited $5,000, draw severaT cards^from 
categories with separate cards) yhich define your famiYy situation (e^., children/no children/number of ^ 
children^ renting/buying/building; car payment/no car payment; both working/one working/neither 
working). Decide how you would spend your money and formulate justifications for your decisions. Asa 
class, discuss problems encountered in making decisions about n^ioney. Based on what you learned, identify 
your personal attitudes about money and the attitudes you would like a spouse to have. Identify and share 
strategies couples can use to deal with differences which arise tever the use of money. 

Research ways tinie, money and energy are allocated in another culture (e.g.,^ foreign country or subculture 
in the U.S.). Compare and contrast your findings and summarize thc^e which might also be-useful in your 
own culture. . ^ ' 



Identify problems of young people and beginning Tamflies thatGontribute to a need for outside help. Select 
one .problem and. using newspapers, pamphlJ^ts. and periodicals Jocate sQurc* of. aid avai^^^^ 

with that problem. Share your findings in class. ' ' , " 

Survey the craiiihunity for agencies and services avaUable to young people and beginning families. Develop a 
directory of the services and make it available to interested persons. 

InWte a series of guest speakers or have a panel discussion with representation from several sources of aid. 
These might include: 

^ k ininister to discuss counseling services provided and strategies for dealing with problems young 
people and beginning families encounter. 
A marriage counselor to discuss major problems young couples face and the types of assistance 
avsilsble* 

An extension worker to discuss programs and materials avaUable to young individuals and beginning 

families. u j - 

A doctor or children's services representative to discuss child abuse and ways it, can be prevented. 
Parents to discuss the ways they can or have helped young people and beginning families.. 
An employment agency representative to' discuss job training and job opportunities available for^ . 

A repr^SaKrom the county mental health association to discuss aid availably for individuals ai>6 131 
families who are encountering problems in coping with daily living patterns. , 

A repnhentative from social security or vocational rehabilitation to discuss aid .or rehabUitation 15y 
services available when tenwbrarji^r total disability strikes an ftidividual or i5arent. 

4 commiinity, college representaWflb discuss courses pffered to aid persons in n^anaging a home and 120 

Air inf^ice representative to provide information about types of insurance available, the nature of 160 
the protection and the' part insurance should play in personal-financial planning. . - _ 

A bank or loan officer to' discuss the use of credit, buying a home, financing a car and bankruptcy 156 
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.COURSE GOAL The student will be able to evaluate'the time, energy Und money costs of having^ 
and raisimthildren. k ' ' • 



LEARNING tXPfeRCEN^ES ^ / ' RESOURCES 

— ^ : ' ^ ^ \ ^ " k ' ■ ^ ^ 

.esearch the time, money and energy costs of having and raising children. Develop questions based oii what 
ou learned and pose them to a gfoup of parents, social workers and" doctors. St^rimarize^your findings: Set 
p family case ^tuations and suggest solutions to problems posed. Discuss Ihe concept ©f quality versus 
Liantity as it rjhtes to'time, money and energy spent in raising children. 

iterview parents of preschool, school-age and college-age -children and thq^e whose children are ncrw 
srmanently away from home regarding time and energy involved in raf5ihg.children.lSoRGit responds ^to 
3W the cost of time and energy affected the parents' lives. Summarize your findings and present in cla^. 

ivite a panel of hoYnemakers who have different aged children to "discuss the time., energy 'and men ^ 
ictors involved in having and raising children. Ask questions about problems encountered, including ^il'd 
i(e. Summarize your findings. - ^ 

ivite a d<!)ctor and ia midwife to discuss the issue of^having a baby at home versus having the baby delivered 
a hosp'ttal. Ask questions related to time, energy, money, safety and personal considerations for each ^ 
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SUGGESTED .COURSE GOAL The student will /be able Jo describe the developmental and adaptive tasks 
. , ^ ' facing the elderly: ... 



■ 5- 



^LEARNING EXPERIENCES RESOURCES 



Collect pictures; newspaper articles and connics dealing with the elderly. Identify characteristics of these 
persons and post on a bulletin board. Use as springboard'for brainstorming developmental and adaptive 
' tasks which face the elderiy . 

View Peege or JIow Would You Like to Be Old? Develop a summary list ofdevelopmental and adaptive 146 
tasks fSciiig the elderly, ^ 164 

Read a recent report to the President fdB the U.S. Council on Aging, Identify national concerns related to 
the developmental and adaptive tasks faSng the elderly. Select one and determine what is being done about 
it. Share your findings in class. 

- Invite a person who wo[ks in geriatrics to discuss developmental and adaptive needs of the elderly. Then, 
interview an^lderly person or invite a panel of older citizen^'to discuss the mental and physical changes 
they have undergone over the years. Compare and contrast the differences presented. 

r . ^ ' ' ■ • ■ ' ' • • . , 
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SUGGESTED COURSp GOAL The student will be able, to describe the relationship between retirement 

fllanning and resource availability in the later years. 

• ^ i '. . 



LEARNING EXPERIENCES 



>RES0URCES 



Invite a panel of women (e.g., >vidow who ipust manage on social security, an unmarried professional, a 
divorced womrfn jvith Children) to discuss retirement jplans and expectations. Suriimarize similarities and 
differences observed. " 

Interview fairi^jSs at different stages of the life cycle to identify the relationship between retirerhent 
planning and^Kource availabilitj^. Note attitude differences between a. yoUng, beginning family, a 
middle^age famSy approaching retirement and^^a family thaf is already retired. Draw conclusions about the ■ 
perception* regarding retirement planning at various stages of the life cycle. ^ 

Invite a panel of retired persons to discuss prior retirement planning and current resource availability dujing 
the retirement years. Summarize what you learned. ' , . • 

Invite a representative from a retirement co/nmunity >lo speak about the facilities provided as well 'as the 
costs involved. Discuss the need for retirement plarlning in relatibn to what you learned. 
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SUGGESTED COURSE GOAL The student wilVbe able to describe the ^special physical health, food, housing 
^ " • and social problems many of (he etderly face. ^ 



learning"' EXPERIENGES . RESOURCES ^ 



Write' a paper entitled **Why My Grandfather (or Grandmother) Is Special,'' "Special" has two definitions in 
, .this paper: physical needs (e.g:) diet, health concerns) and emotional needs. Share your papers in cla^. 

Working in groups, rese^ch the^pby^ical, 'health, food, housing and social problems faced by the elderly. 
^ Based oh your findings, develop a chart identifying these special needs. Post on the bulletin bpard for 
future reference. ' 

Using cen«us figures, identify the percent of the population over 65 in your- community and state. Interview 
several persons who retired against their will at 65. Summarize the problems or joys retirement created. 
Share . information in class. 

Experience physical handicaps (*ommon to\lderly persons (e.g., taped .fingers for arthritis). Discuss feelings 
associated with experiencing the various handicaps. 
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SUGGj^TED COURSE COM The student will be Me^tcM^ntify resources available to help the elderly. 



4 



LEARNING EXPERIENCES 



RESOURCES 



Using magazines/newspapers, pamphlets and telephone bxDoks^ identify fed/ral,.state anaii^Ta^eacies that ."^^ 
aid elderly persons.. Summarize thcLservices of^each. Make a composite'^/fst and post in' nursing homes or 
distribute to interested per^hs. ' , 

Invite a paiiel of professiortflS and paraprofessionals who work with the elderly (e.g., health worker, welfare 
worker, nui^g home administrator, physician, senior citizen activity center director) to discuss thfe needs 
of elderly persons as well as services and resources available. Summarize your findings. 

Research special comipunity services for the elderly (e.fe., special bus routes, Dial-A-Ride, special prices. 
Meals on Wheels). Record findings on a Kandout to share vs^th others or write a related article for the local 
paper. Then, as a class project, arrange for a guest panel to spe^^to elderly persons in the community about 
organizations (e.g.. Grey Panther) and services designed to help tkem. 

Take a field trip to a local senior citizen activity center. Tour the facility and identify the activities and 
— -mof^m;)'' -^'^ * ^ •• •• 
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SUGGESTED COURSE GOAL The student will be able to identify the lj^velopmental and adaptive ta^ks, tf^e 

handicapped face. 



LEARNING EXPERIENCES 



RESOURCES 



Compile definitions of "fiandicapped.V View A 'Day in 'die Life of Bonnie Console 6r%eing aAd list tasks 
facing people with various handicaps. Brainstorm way»^ adapting to or overcoming the problems involved. 

Xp "become familiar with the development^ and adaptive tasks which face handicapped pei:«6ns, complete 
one or rMre of the following activities, (1) Invite a panel of professionals or paraprof|^sionals who work 
with handicapped individuals to describe the special prob^lems these persons face, Summlrize your findings, 
Qbserve haiidicapped persons In your, school or neighborhood to become aware of the tasks facing 
them: Con^ili^a list from xpur observations. (3) Invite one person who has been hanflicapped from birth 
and one tWio'^acquired a handicap later in life to discuss tasks they face and ways th&y .cope with their 
handicaps. Summarize wteit you learned. ^^j^ 

Interview parents of handicapped children fb discover the tasks facing both the children and the famiHes, 
As a class, discuss feelings parents and families have when a child is bom with a handicap or when a child 
ar^njres 'a handicao later in life. Summarize tasks facina children with various handicaps and -tasks facing 
li .ii 
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SUGGESTED COURSE QOAL The student will be able to describe^ the special factors related to tirne, eher^ 

- and, money management that are of concern to the handicapped. ' 



LEARNING EXPERIENCES 



RESOURCES 



^ ^ Brainstorm a list of handicaps. Clip news articles about them and post on the bulletin board. Identify one 
I J handicap-to research and focus on the time, energy and money management >^roblems associated with it. 
Share your findings in class. 



r 



'On successive days, invite a blind person^4eaf person-and other physically handicapped person to discuss 
the time, energy and pione^ managertiCTPproblems they deal with. Find out about the strategies the 
to-deal with them and summarize your findings. 



r 



Select one activity you like to do. Research ways you would have to change that acti^ty if you wer^blincj, 
deaf, mentally retarded, confined to a bed or wheelchair, or required to use crutche'Sr Identify special time 
and energy factors which would be of concern. Share findings iji class. 



Examine the budgets of several handicapped persons to determine how their expenses differ fro^n those of 
nonhandicapped persons. Research the cost bf.equipment, physician's care, medicine, hospitalization and 
I 
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SUGGEStED COURSB GOAL 7^ describe ways household tasks can fte simplified for 

handicapped individuals and families. 



lea'rning experiences 



RESOURCES 



Identify various household, tasks and select one to perform blindfolded. Identify ways lo simplify the 
selected task so a blind person could perform it. Do the same for other handicaps, identifying difficulties 
encountered aftd ways of aUeviating them. Discuss how standards may Have to change in each case. 

Interview several handicapped persons and develop a list of household t4k*^ey have difficulty with. 
- Brainstorm ways to reduce these difficulties and research additional wavs using newspapers, magazines and 
. pamphlets. Develop a handout or brochure describing ,ways tasks can be simplified by individuals with 
I* various handicaps. \ ' . ' 

Interview school personnel 'whp work with 'handicapped students (e.g., curriculum "director, speciah 
^ ■ ' education teacher, reading teacher, shop teacher, home economics teacher). Ask how daily tasks can be 
^ ■ simplified for the handicapped, both at home and at school. Sharcideas gathered from the various sources. 

Hifff*? ih a familv with a handicaooed homemaker. 'Role \ 
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SUGGESTED, COURSE GOAL The student wiU be able to identify resources available to h&ip the^ 
1 handicapped, ^ • 



LEARNING EXPERIENCES RESOURCES 



Brainstorm resources avaUable to help the handicappeti and list them on the board under theiieadings of 
local, state and national. Choose one resource to research and report your fintUngs in class. 



Invite a guest speaker frogi a local community service' organization to discuss local help available to .the 
handicapped (e.g., glasses, braces for high school ^tucjeots). Identify one handicap and locate at least one 
source x)f assistance availa&le,in your community . - • 

Contact the state Future Homemakers of Americg^ofjflce for information regarding resources and programs 
available to assist the handicapped. Summarize what you learned ap^ describe how 'that knowledge might 



Invite a guest speaker from the Veterans Administration, Department of Equal Opportunity; or other 
employment-related organization to discuss'job training opportunities for the handicapped. Identify job ^ 
-~*"**ifiie8'in:y<:iir.ov ). " ; 
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SUGGESTED- COURSE GOAL The student will be able to describe the relationship between economic trends 

and employment opportunities in resource management. 



LEARNING EXPERIENCES 



RESOURCES 



Become familiar with the concepts of work and leisure by using the kit Career Developrr\e/fit: Education for 59 
Living, Listen to quotes about work (e.g., John Ruskin's "In order thats^ople may be t(appy in their work, 
these things are needed: they must be fit for it, they must not do foo mifch of it, and they must have a 
sense of success in it.**). In small groups, analyze the quotes and develop statements about personal feelings 
toward work and leisure. (Compare similarities and differences in a group discussion. 
1^ •• . """"^ 

DScuss ecdnomic -trends and employment opportunities in the resource managemenX fikd by reacting 
briefly tp statements on the first page of the kit Career Development: Education for Living. \ 

Speculate' about what might happen to the family if homerpakers were paid for their ^vyofk.- Answer 
questions such as "What might happen if housework were included in the GNP?" . , ' 

Identify job otJDOrtunities in resfttce mafiaoement bv ex ami nine the Ocninatinnnl fhitlnnk Handhnnk -41 
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SUGGESTED ..COURSE GOAL Student will be able to identify requirements for entry into and success in 

occupations related to resource management. : 

' ' t. — — • ■ 



LEARNING EXPERIENCES ' ' RESOURCES 



"Brainst'bnn occupations that relate to the field of resource management. 6nce identified, discuss the tppic: 
"All occupations relate to resource management.*^ --^^^^^ 

Play the What Am / game as follows: Each student has a job label (unknown to him or her) attanched to his 
or her back. Students qu^rtion each other about the' job attached to their-back (e.g., requirements for ^ 
entry, activitibs, special clothing). Once the job is' identified, students determine management-related skills 
needed for that job. Following th'e ^ame, share findings in class. 

Brainstorm entry -level requirements for a. home vmanager. Invite several horiie managers to discuss 
entry-level requirements. Compare and contrast identified requirements. 

Plan a Job Fair or'Career Day in your school. See that resource managejnent occupations are included. In 

*u>. fiflM oKniit rpniiLrpments for entrv into reSOUrce 
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SUQGESTED. COURSE GOAL 77ie. student mfl be able to describe personal interests in and talents for ' 
' .' ' octntpations related to resource management. 



LEARMNG EXPERIENCES 



RESOURCES 



View fs a Career in Management for Youl List your own interests and talents and compar^ffira to a list of 
requirements for particular jobs or positions related to resource management. 



134 



EKLC 



Complete a search puzzle which identifies traits needed in a work situation. Define these traits. Compare, 
and contrast them with the characterisjicsjand talents needed for/^^^»ceer in management. 



Complete a standardized personality inventory to sVe how your own interests and talents correlate with 
those requited in the management area. Complete "Am I Someone Who . . and discuss it- in smalJ 
groups. 

Write a Job description identifying activities a professional home manager would perform, Compare^these 
activities to your owajnterests and talents'*. - - , - 
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SUGGESTED COURSE GOAL The student will be able Jo apply management 

makings, communication, energy, time) to nth^m 



lagement skiUs 
0 other occi^ai 



acquired (e.g., decision 
ations. 



LEARNING EXPERIENCES 



RESOURCfeS 



Brainstorm a list of jobs not generally associated with management. Discuss the questions: \yhat^are the 
skills needed for these jobs? Are there any jobs that do not require some management sicills? 

Develop a list of resources wliich need to be minaged..Brainstomi j^s related to m^agirtg these resources. 

Working in three large groups focusing on the ireas of food, shftlter,ari4xlothing, Jist as /nany occupations 
^possible which use resource management skills. Sha,re and compare lists in-cbass. 



r 



CqUect pictures and words that Qlustrate the use of management skills in varjouS occupatioqi^ Create a 
collage. Share collagesin class and display on a bulletin'board. , 

Make a list of jobs you have or have had. Give examples of how you managed respurces in thos^ jobs. As a 
lass ciDi ii^flieiaai 

fiev Ba }ystuing: i 
ime de^imn n\M\ 
eso\irces you posiijs i 
l£ffeient p«rsofts4^eK iui 

Jliu\^6 a lydfcei in \^liiu,i 
questions. What skills mit 
ihat are relaUc^ to this u 

;lass , ' ' 



' see yoiitsdi' d^iii^ c icli |, 
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•. Follow a homcmaker around for a day. Keep track of everything he or she does and identify the rhanagerial 
. skills uied. Compare and contnist different managerial skills used by dVferent hom^makers. 

Discuss the impact ©rvolunteer wc^k on the community. Interview heads of several organizations (e.g., 
hospital, youth organi:Jktions). Ask qtiesttons. Which are really dependent on volunteer help^ What would 
'bk the 'dollar .figure required- to, replace volunteer workers? What interests ^nd, talents are required for 
volunteer workers? Share yoty; findings in class. ' 

.Incite a guest speakek who has changed' (^m one job tq another to discuss skills he o'r she carried over to his 
,i or heK new job, Idmify Jobs done around the home and fnanagement^kills that have carried over from one 
42skt6. another. 

■ ' ■ , ■ . / f \ ' 

^ Invite a pan^l ofjpei\ and women from different occupations to discuss how they incorporate management 
iDto their Worlc. sommarize and cortip^re yoiA findings. ' ^ 

,\ Interview a. student -sports mankger about his or her responsibilities and job .payoffs. Find but how 
-..njana^em^nt is used inhis'orher occupation and lifestyle.^Regoft your findings inela^S. 

^Arrange to^ visit a local business establishment fpr one day^Report back to class evidences of management 
'slcills,eMlibitecl \xy the employers and empToyfees obs^rttd*: ' 



ASSESSMENT 



In. the Goal*Based ft^nning for Home ^ctrnomicS section, of tliis guide, four sets of desired outcomes 
were identified: (1) state goals; (2) district go als;jfiA program goals; (4) course goals. Competencies 
were discussed. Personal goals of individual si^Se^tsJtere mentioned, Tlie^e were followed by 
' specific suggestions (learning activities, teacliin^^^^ate^P- resources, altemative'instruction, etc.) 
designed to assist the planner in Implementing a goaj^based curriculum,^ 

Once' instructional plans are implemented, the teacher must pose Jhe question: Are students 
^attaining desired outcomes, and is .the home economics p^gram tfelping them to reach those 
outcomes? The quality of the answers to these questions depends on for what purpose and how well 
assessmen-t activities are designed an3 carried out. 



To measure the attainment of any goal or competency (Was it reached? , , , not Why? or Why not? 
or even. How- well?), Oregon uses ASSFSSMFNT, Assessment in Oregon means taking inventory- 
asking,emi^re ar^.we? Evaluation in Oregoi) n-ieans jiAlgUig the invcntory(ies) asking, What'd we 
intend to do? What did we do? How well'd we do it? What would we do differently if we did it 
ovfer? Assessment and evaluation afe //o/ synonyms in Oregon, 

If i^' is desii'able to know the kihd of overall jpb the home economics program is doing, ^then the 
perfotmance ofgroups'of students , is significant. Assessment focuses on whether an acceptable 
majority of students is attaining established goals* The needs of groups of students canNthen be 
identified aqd program planning improved accordingly. If, however, it is desirable to know how w^ll 
individual students are attaining desired (or. required) outcomes, thert the performance of each 
individual student is significant. Assessment fo6uses on the needs, interests, and learning strengths 
and weaknesses of individual- student^; as they "strive to develop and demonstrate desired outcomes. 
The, ne^ds of ijidividual students can tluM^ he i<lpntined nful learning activitife*. teaching-strategies, 
resources, etc., adjusted accordingly . ' ^ 



These relationships a*r^ shown below AssessmerW 
provide- answers to particular )<it><N,c^ ^'i^^^^^^ns 



\\ <>f thp elements; «:hown in the fl 




ASSESSMFMTC or nnouP Awn iNOfvinuAi pfrformanCES 




GROUP PERPFDRfyiANCFP 
rpfatpH to 



District Goals 
Program Go^ls 
Course (ahd Unit) Goals 



INDlVIDyAl.l^g^^MANrF 

Competencies 
Personal Goals / * 
Learning Str6ngth« * 
8i We^knpue^ ^ 



to . 
identify 
GROUP 
NFEDS 



J. 



to 

dfen ti fy ^ 
IVintmi 

NFFDC 



to IMPROVE PROGRAMS 
by 

r 

adjusting plans, goals, courses, 
nr^ajor activitfes 



to IMPROVE INSTRUCTION 

by . ■ > 

adapting strategies, practices, 
nr^aterials. performan<j 
krequirbnr^ents 



Assessment of district goal attainment answers^the question-: To what extent are students attaining 
the outcomes of schooling the community and its schools desire? 

Assessment of program goal a^^ai^^^vH question: To what extent are students attaining 

the outcomes home economics teafher^^Tcurricylunrpl^nners desire? 

Assessment;()f course goal gttainment answers tfie qiifes^ion: To what extent are.students attaining 
thQ outcomes home economics teachers cTfesirfe for Incfy^iHU^l & Family Resource Management^ 

Assessment of .competency attainment answers the question: To' what extent is a student 
demonstrating desired applications of whdit has been learned in order to graduate? 

Assessment of personal goal attainment answers the qu^stlbn: To what extent is-a student attaining 
tlvose outcomes designated as of greatest personal impo(Ja/ic^, need, or interest? , 

'Assessment of learning strengths "and weaknesses answers the question: What characteristics 
reflected by a student's performance cim- be seen 'a^ enhancing or inhibiting attainment 'of desired 
outcomes? 

In seeking answers to these questions, student performances thaf can be accepted as indicators of 
attainment of desired ^outcomes mi'ist be clear. These performance indicators serve to guide the 
assessment activit^^ in producing the most needed information. 

•To be in compliance with state requirements, each district must assure ^lat assessment activities are 
carried out in relation to three points. Assessment of student demonstration of competencies 
required for graduation and identification of learning strengths and weaknesses are two of these. In 
addition, the home econortiics program may be selected by your district for a special kind'Of 
assessrhent required by the state. If this happens, it will be necessary to' analyze the goals of the 
program to determine the extent to whu-h students^mtist develop or apply reading, writing, and 
computing skills in attaining 'tbq.sf goaU Aj^-e-nent will forn^j describing how we^the 

necessary skills are »M^MM7 He\'eU''' ' "* '«rM^'' ' 



♦Assessment^in goal.based planrir^g is dest rihed on p;Jges 1 ^ V) in the h h nimtarv Srrnndarv (^'uuJrJor Oregon Srhodls:,Parf If. 
,5w;?^«r/brtf. (Salem: Oregon Department- of » (in frit ion 1^77) ^ ^ ^ 
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at time of publifation 



RESOURCES 

*■ 

Print 

• Books^A Articles for Students 
1 Aesop. Aesop's Fables. Totowa, NJ: Sotheby Parke Bemet. 1975. 



2 A^line, Virginia. Dibs-In*SeaJk:h (yf Self. New Yprk* Rallantine 
Jooks, Inc, 1976. (paperback) 

3 Beery, Mary. Young Teens and Money'^Famins:, slaving and 
Spending. New York: McGraw-Hill. 1071 



4 Bracken,; Peg. I. Hate to Housekepp Rook New^\ork; FaVcett 
Woiid Library, 1974. (paperback) 



5 Brattori, Esther C: Home Managempnt fs . I pxirigtotK MA: 
^inn& Company, 1971. 

■ S ^ *• - . 

6 .. 'Craig, Hazel Thompson. Thresholds to Adult / n /n^, l^^\\<^ 

Edition. Peoria. Jr- Cha'c A.B«nnPffrf^ In- 107^^ 



7 ' DeJesus, Carolina M: Child of the Dark: The Diary of Carolina 

Maria. DeJesus. New York: V^ew An>erirnn Library. \^M. 
(paperback) . :i. 

8 Energy, Consurnerism\ & You Are Impnnant Family Values 

9r'Fetterman, Elsie and t^uth Jordon? Consumer Credit. Peon?, \L: 
Chas. A. Bennett Co: 1976. • 

10 Fleck, Henrietta and Louise Fernandez, h^phmng Family Life. 
Englewood Cliffs,. NJ:*Prentice-Hall, Inc. 1977. 

1 1 Garrett, Paulirie (j. and Edward J. Metzen. Yot^ Atr A Consumer. 
" Vkexington, MA: Ginn & Coi^pany, 1972: 

12 Gilbreth Jr.,» Frank ^B. Ernestine Ca'rey: Ch^perl bi^jhe* 
' DoACri' New York: Bantam Books, Inc, n.d. 



13 Graef, Strom. Concepts in, Clothing. New York: Mcdraw^HiH, 
1976. ' ^ • • . '•^ ' 



Addrei 



Sotheby Parke' Bernet Publishprs 
c/o Biblio Distributing Centre • 
81 Adams Drive 
Tatowa, NJ 07512 

Ballantine Books, Inc 
201 East 50th Street 
New York, NY 10022 

McGraw-Hill Book Company 
l52l Avenue of the Americas 
New York, NY 10020 ' 

Fawcett World Library 
151^5 Broadway , » 
New York, NY 10036 

Ginn & Companvi^ . . 

191 Spring Street ' X 

Lexington, MA 02173 

Ch3s. A. Bennett Co, Inc 
809 West Detweiller Drive 
Peoria, IL.6I6I4' 

New American Library - 
1301 Avenue of the Americas 
New York, NY 10019 

jfcholastic Book Services 
Division of Scholastic Magazine 
^50 West 44th Sticet 
New YorTcN^Y 10036 



(see 6) 

Prentice-Hall, Inc • 
-Rout^ 9 West , \ 
Englewoed Cljffs, NJ 07632 



(see 5) c 

Bantam Books, 'Inc ^ 
566 Fifth Avenue. 
*I^eW:York, NY lOOl-^ 



/see 3) 



* Books d Articles for Students 

"J4' jTii||'' Herbert M. and Robert 0. Herrmann. TTie American 
. Consumer: Issues and Decisions. New Ygi*k: McGraw-Hai Book 
Co, 1972. . 

1$ Jones, Jan. Clothing Your Way. EnglewooKlciiffs, NJ: 
. ' Prentice-Hall, 1977. 

Keller,. Helen. TTi'e Story of My Life. Englewood Cliffs, NJ: 
Scholastic Book-Services, 1973. (paperback, grades 7-12) 

17 Levy, Leon, et al. The Consumer in the Marketplace, Second 
Edition. BelnH)nt,CA: Pitman Publishing Corp, 1976. 



18 Lewis, Banks, and Banks. Teen Horizons at Home School. New 
York: MacmiUan Co, Inc, 1 P70. 



r9 Mackracken, Mary. Circle of Children. New York: NewjVmefican' ^ : 

' LiBrary, 1975. 

/ . - 

20 McKitrick, .Max. Money Management, The Contemporary 
Consumer Series. New York: McGraw-Hill, ,1975. ^ 

21 McGough, Elizabeth. Dollars & Sense: The Teen-Age Consumer's 
Guide. New York: Wm. Morrow & Co, Inc, 1975» 



22 Middle School-Junior ^igh Qo-Educational Mini Units in Home 

' Economics:' Unii U4~Space^Jor Living. White Bear L,akt. MJsI: 

Instructional Materials Center;^|i.d. 

» • • t 

' ■' ^ «• 

'23 Mitchell, Margaret.-tJoM*? iW/i the ^'fnd. New York:' Avon Bool<s, 

1974. (paperback)^ t'* 

24 Oppenheim, Irene. ^Managem^n} thr Home. New York: 
. ' Macmjllan Publishing Co^72.\ 

25* Oppenheim, bene. Mamgement th^Modern Hoive. New York: 
MacmillanPubHshingCo,T976. - • / 

26 Orwell, GeoVge. 1984. New. York: New America Ubrary„197 1 . 
(paperback) . . ^ < 

27 Powell, E.^ •*How to Keep Ap-piJiances <»m F.ner^v*B»'Hget.;* 
Popular Science, ^ov 1975. rr, 106-1 0« 



Address 



(see 3) 



(see 10) 



(see 8) 

Pitman Publishing Corp 
6 Davis Driv^ 
Belmon^,CA 94002 

I 

Macmillan Publishing Co, Inc 
866 Third Aveaue ' 
New York, NY K)Q22 



(see 7) 



(see 3)- ^ 

Wm. Morrow & Co, Inc 
105 Madison Avenue 
New York, NY 10016 

Minne^alif Instru(;iional*Materials 
3300 Century Av?nue North^ 
White Bear Uke, MN 35,riO -c 

Avon Books 

959 Eighth AVeni^e 

New York, NY 10019 . 



(see 18) 



(see 18) 



(see 7) 



Popular Science - ' 
Times Mirror Magazines, Inc 
380 Madison Avenue 
New York. NY 10017- 




28 -.Reich, Charlea'/RTTie Gtiening of Amerim Npu York: BantatiTi 
^ Books, K,* 19^1. '(paperback) ^ . ' 

29- Riker and Riker. Me: Unders»nding M\\svlf anf^fhers. ?eoT\?i'. 
* IL:ChaV A, Bennett Co, Inc, 197?. 

• ^ "6 7' • ^ , • ^ 

3er SchrciberT Flora R. ^bil. New York': Warner Books>lnc, i974. v 

'(paperback) / . , , 



(see 12) 



(see 6) 



Warner Books, Inc 
75^Rockefeller Pla2a- 
New Yark.NY 1001:9 



■■J 



Pamphlets 

47 Family Energy Watch Calendar. St^ of Oregon, Department of 
• Energy, n.d. 



\ 



Address 



State of Oregon, Department of Energy 
528 Cottage Street North East • 
Salem, OR.973 10 



48 Food for the^Elderly. Corvallis, OR: OSU Cooperative Extension 
Service, n.d. ♦ 

■■ ^ . ' A 

49 Money Management Series. Chicago: Household Fmance Corp, 
" / n.d. ■ , ' . • 



le^^<r> 



50 "New Perspectives on Changing RolesT^-^^"^'" (Spring/Summer 
1976) J,C, Penney Co, Inc. . 

51 "People,. Progress & Priorities," Forum (Fail/Winter 1^76) J.C. 
PenneyjCo, Inc. ' - ' 



(see 45) 

Money Management Institute 
Household Finance Corp 
Prudential Plaza * 
Chicago, IL 60601 



(see 44) 



(see 44) 



52 "gafeguard " Published monthly by the Portland Better Business Portland Better Business Bureau 

^ : ^ ^ • rnrViPtf-RiiilHina 



BuireaU.y!' 



623 Corbett-Building 
430 Southwest Morrison 
Portland, OR 97204 ^ 



r 



53 Saving Energy Makes Good Cert/s^Por tland . OR : Pacific Power & 
; Light Company , n .d . _ 



54 The Family Money Manager New York- Institute "of Life 
^Insurance, n.d. 



55 Values dahficati^r^ew York J .cSPitttrey Co , Inc n ,d , 



Pacific Power & Light Company 
920 Southwest 6th Avenue 
Portland, OR 97204 

Institute of Life Insurance 

277 Park iJS;enue 

New York, NV 10017 • 



(see 44) 



56 Your Weekly Food torvallis, OP: OSU Tooperativef - 

' , • Extension- S^|^4eeT Circular 686.,n .d , (see 4^ 



. Kits & Gafnesi 



Address 



Sf-Body Talk, Madison, Wl FMI, n.ci. 



EMI ' 

PO Box 4272 
Madison, WIt53711 



58 Career Decfsimns; Finding, Getting and Keeping a Jo6\ ,New 
, York: JX. Penne)^ Co, Ine, 1971. (Includes 3 fllm\ripS5'and 
. record, guide, transparencies) \ 



. - (see 44) 



59 Career Devedopmenc Education for 
Penney Co/Jnc, ^974, finciudes 3 
• , transparencKS, worksheefs) : 



IJving, 'New York : NhC. V 
r rymsirips. -case stud^, ^ 



60- Co/nmunica\ion Games. Madison. WI; HMlj^n.d. 



r , ^ (see 44) 



(see57) - 

61' Communicatipn: 1%e Problem? Approack Madison, Wl: EMI, 

n.d. ■ ' • •:^^-m..v. 



/ ,^ 62 ^ 'Consumer Decision M4king New Ygrk'.'Ji:; Penney Co, Inc, ru;d. »^ (see.44) 



5i 



80 



-J 



• Kits & Games - ' " . 

•. • , v., \ 

63 i>ec/sions, Madison, WI: EMI, ri.d. ^ (see 57) 

64 Decisions, Decisions. New York: J.C: Penney Co, Inc, 1976. 
(Multimedia teaching Onit, including cassette) * ^ (see 44) 

65 Decision Making for Coipumers. New York: J.C". Penney Co, Inc, 
.n.d. (mnsparencies, puppets, 5 recorded playlets, bulJe(|» board 

and filmstrip with recorded commentary) (see 44) 




* 66 Energy and Your Future Environment. San 'Francisco: Standard* 
Oil of California, n.d. (Includes 2» filmstrips, 
masters, 4 color transparencies, 2 wall charts) 

67 Game of 99, Madison, WI: EMI, n.d. 



-jw Standard Oil CWfipany of California 
Oil of California, n.d. (Includes 2» filmstrips, 1 cassette, 10 spirit *^'225 Bush Street ' 

San Francisco, CA 94104 

- -(see 57) ^ ^ 



Imights lnto<!onsunierisni: Coping With a Cashless SoHety, New 

Yo.tk:*5.C. Penney Co, Inc, n.d " (see 44) 

69 Me, i^yself d 1: How Preschoolers See Themsehes. New York- 
J.C. Penney ^o, Inc, 1973. (includes guide pict|Jre cards, records, 

• puppets) ' ^ ^ ^ (see 44) 

70 Money gjUp our Marriage. Washington, DC: Ediicational SeWice 
Division^National Consumer Finance AsspciaHon. 1972, ^2 pp. 



71 Ratrace. Madison, WI: EMI, n.d- 

72 The Budgeting Game. Madison . WI EMI. n T 

73 Toward A Quality of I. iving. New^Vork l^ l>rTnoy O* Inc. 

1976. (Includes 2 filmstrips and cas'Jettes) - (see 44) 

^ 74 Your Space and Mine: A ^Rphax'forol Approach to Hnvironments, 
. "New York: J.C. Penney Co. inr. loyc (inHnrirr i nirnstrips whh 
cassettes) * . • (see 44) 



National Consumer Finance Associatip 
1000 16th Street NW - . 
Washington, DC 20036 

(see.57) 

fsee.^7) ' 



75 Co 



Mof^n? 



76 Good Housekeeping 



'77 Ladies ' Home Journal 



78 Redbook 



-A. 



79 S,ep,enteen Magazine 



J 



Address. 

co-Ea 

Hofhe Economics Division 
(see 8) ' 

. Good* Housekeeping 
" "^^^9 Eighth AverUSe 
- . New York. NY I00I9 

Ladies" Home J6urnal 
Dowjie ComraunicaTfons, Inc .' 
641 Lexington Avenue 
New York; NY 10022 

• 'Rjedbook Publishing Company^ 
• : 239 Park Avenue* 
New Yprki^NY I00I7 

' ' \ ' s * 

Ydahgk .Publigations, Inip 
^^20 t^ark Avenue- 
Ne^ York, NY 10023 ; • 



to 



81 



83 



84 



85 



. 86 



Books & Articles for teachers. ■ 

Baer, Jean and Herbert Fehsterneim. Don't Say Yes When You 
Want to Say No. New York: Dell Publishing Co, 1975- 

r- ■ 

Boyd,'' Fannie Lee and Mary Helen"" Cebik, eds. Consumer 
Education: A Resource Cuide foe Georgia Schools. Athens, 
Georgia: Ui^versity of Georgia, 1973. 



Competendy Based Curiculum in Hom^ Management. CharlestoA, 

%V: Bureau of Vocational, Technical, & Adult^Education, 1976. 

....... . , . 



Consumer Education Curriculum Modules;^ A Spiral Fracess 
Approach. Fargo, ND: North Dakota State lihiversity, 1974. . 

Deacor> and Fircbaugh.'^Home Management •€ohtext and 
Concepts. Boston, MA: Houghton Mtfflin Co, 1975. 

Engstrom, Red W. and R. Alec Mack9n/.\crManaging Your time: 
Practical Guidelines- ojj. the Effective Use of Time. Grat^ Rapids, 
MI: Zonderv^ Puy^6|g HQUse^ 1976. 

"Family M^gem^^jj^ystems." Tips and Vol XVI, No. 

UCKt, 1^75. " * 



tf Fen^heim, Herbert and .lean Baer. Dont^Ssy Yes When You 
^)Say No. New V'nfk: HeM KiMi-Jhing Co, tnc. 1^76. 



Want i 



Gel^tt, vVarenhorst, & Carev. Pn hiin^, Co\\^%^ Fntrance 
Examination Boarff; 1972. 



89 



90 



91 



92 



93. 



'94 




■uide. New 



Pelatt, Varenhorst, & Carey. r>eciding 
York: College Entrance Rxan\ination Roard.l9.i| 

Gross, Crandalt; and Knoll. Mamgcmeru for Modern Familhs. 
New York: Applet on -Century -Crofts. 



Address 

Dell Publishing Co, Inc ' ' ^ 

. One Dag Hammerskjold Plaza 
'245 Bast 47th Street 

New.York, NY 10017 

o. \ 

Th^<Jnlversity pf Georgia 

Department of Home Economics Educatigi 

College of Educatiofi 

6OzrAderh0ld Hall 

Athens, GA 30602 

Vocational Curriculum Laboratory 

Cedar Lakes Conference Center^^ ^ • 

Ripley, WV 25271 ^ ~ 

College o,f Home Economics - 
. North Dakc^a State University . 
Farga;ND 58102 

(see 36) 

Zondervan Publishing House 
444 52nd Street SE 
Kentwood, MI 49505 

Tips and Topics ' ' 
College of Home Economics 
Box 4170 ,'Texas Tech University ^ 
^Lubbock, TX 79409 



(see 80) 

College Entrance Examination Board 
888 Seventh Avenue 
New York, NY 10019' 



(see 88") 

Appleton-Century -Crofts 
292 Madison Avenue-1^ 
New\;^;k,NYH0017 



Havtfe)^, Robert. Vtf/w£^ Exploration fhrnSgh Rol^ riavin^^Uevj 
York: Hart Publishing Co, 1^7^. • • 

Hawtey, Robert C. and Isabel U Haw\ey : Human Values in. the 
ClassroontrAE/andbook for Teached New York: Hart Publishing 
Coflf975. ^ • • ' ' . 

#HoWfe*and H&w^.d^ersonalizing* Education:, Values Claaficatiot^^ 
Wi5ev(^^2cy. New Yevrk: Hart Publishing Co J.nc, 1975. ' • - if 



Haxt Publishing Co, Inc 
15 West Fourth Street* 
New-York, NY 1X)0I2 



(see 91) 



( see 91) 



Johnson, Denatore, Leihfi^& ^in^r: f{o/hihg Nei^er Happ^ni Gle^coe P^f'ss, 
Bev^ly Hills; CA: Glencoe^Press„'l^74. ' . ^ ^ n ' 1 73'37i' Ventura Blvd 

4 ' * * ^4 '^ ■ Encino,c9['91316 • 



. . Books & 4rticl.es for Teachers 

95 .^K^enan, Maxihe, Proposed Models for Studying Decision-Making 
^ Structures. Long Peach, CA: 49'er Shops, Iric, 1 972. 



96 Lakein, Alan, How to Get Control of YourKme and Your Life. 
Ivlew York: New American Library, 1 974. 

97 Ukert, R|mis and Jane Gibson. New Waysof Managing Conflict. 
New Yb^pWcGraw-Hill, 1976. 

98 Mager, Robert. Goal Analysis. Belmont, CA: Fearon Publishers^ 
Inc, 1972. 




99 Olsen, Marvin. "Conserving Energy by Changing Societal Goals." 
Illinois Teacher, S/0; 1976. - 



100 Olson, Geraldine. 'Turricula #and Jobs for Home 
, Management-Family Economics Graduates,'-' Family Economics: 
**^s&i7rce;^f>^ Security in An Era of Scarcity. Pro^eedfngs of the 
Si;^eenth Regional Family 'Rconomics-Home Management 
Educators Conference. November 18-?0. l<576.rp. oo.iq? 



49*er Shops,lnc , 
California State University 
6049 East 7th Street 
n'g Beach, aA9Q8(>l^ 

(see 7) 



(see 3) 

Fearon Publishers, Inc 
6 Davis Drive 
Belmont, CA 94002 

Illinois Teacher t 
351 E!ducation Building 
University oTlllinois 
UrbanaJL61804 



J 



Department of Consumer Sciences & Housing 
Aylesworth Hall 
Colorado State University 
.Fort Collins, CO 80521 



101 /Olson, Ken. The Art of Hanging Lnow in 
/phoenix, AZ: O'SulIivHM.yyMoHsiHr A <'o; io7t 



102 Pollock,. Ted. Managing' ^ 
Hawth<Trn Books. Inc. 1Q71 



WnrJH O'Sullivan, Woodside Sl Co 
2218 East Magnolia 
P|j^i>pni\. AZ «S034 " 

Hawthorn Books, Inc 
260 Madison Avenue 
New York. NY 10016 



103 Scholz, Prince, and Miller. How to Dec'Ui^: A (tuide U'cnrn. 
New, York: College Erffvance Exaniination Roar 'I. 107^ 

lj34 'Simon, Sidney B. Meeting Yoursetf f^nJfwnv Niles. H • Argus 



rsee«8) 



Comtnuniqatio.ns, 1974 



A 



rgus Communications 
7440 Natehex Avenue 
Niles. IL 60648 , " 



lt)5 Simon, Howe, & fGrshenbaum. V'ahte^ Clarifunfion. New York: 
Hart Publishing Co, 1972. ■ ' 

106 Simpson, Bert K. Becoming Aware of Vahiet (A Guidebook for 
Teachers Understanding arid TIsing Valines FHnmtion) San Piego: 

, Pennant Press, J973f * 

/ * • • - • * " ^ ' ' 

107 Smith, Alanuel J. 'When I Say No, I J eel <'uQtv New Vork- 
,^ , Bantam Books, Inc, 1§75. 

•108 Spitze, Hazel. •^Lffe-'Nbt Just Survival: Home Ec and Utilization 
of Wo i-lds Resources,"^" ///ifrtow Teacher. S/0. 1976, pp. 41 48. 

\ 

\09 



* Spitz<; ^azel. "Teaching Techniques KelatediQ:QualityV)flLife,*^ 
^niinpis Teacher, SI^0,hl5,'V^,' 6'^- , ♦ ♦ * 




ERLC • 
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: \ 



97 



^2 



(see^Ql) 

Pennant Press ^-^^-^ 

8265 Commercial Street, No. 14 

U Mesa, CA 92041 



(see P) 
'(see 9^1) 
(see 99) .» ' 



Booki & Articles for Teachers 
• ' \ - ' ^ :/ • . 

,110 Spitze; Hazel. *The Quality of Life and Home Economics^ 
///iWreac^er,S/0, I975,pp. 1-5. . * / ' 

• t-l i r .'*The Systems Sc^he: A Game of Application/* Tips amffTopiCs, 
T No. 1 , Oct"l97'5. A - Jg^ 

112<\^er:'Katheryn. Tirrie^Use^Miasur^ of House^ 
•W^ngton,DC: AHEA Pubftdatm^ " 

1 13 Wallace,.Sharon. "Quality^ Life," Journal of Home Economics, 
Nov 1974. ^ S i 

1 14 Warmke, Roman F., et al. Consumer Decision Making: Guides to 
'^Better I/y/>i^.' Cincinnati, OH; South-Western PiTblishing Co, 

.1972. _ 

' ,115 Warmke, Rom"an F., et al. Consumer Economic Problems^ Eighth 
Edition. Cincinnati, OH: South-Western Publishing Co, 1 97 1 . 

• 116 Woolcott, Donna. "Learning Activity for Energy Use and 

Conservation,*' Illinois Teacher, S/0. 1976. pp. 25 26. 



(see 99) 



(see 86) 



American Hom?S EconpiJie^ Assodjati(5n (At 
20 1 0 "Massachusetts A^jeinie^NW 
Washington, DC 20036 r • 



(see 112) 

■■ \ - ^ ■ 

South-Westem Publishing Company 
5101 Madison Road 
Cincinnati, OH 45J27 



(see 114) 



(see ^9) 



Nonprint 



Films 

1 17 A Day in the fJO '^fRnnnie Cons<'>l(^ A.tl.n. Rn.- r.oHnrtion^. r. 
16V^ min. 1^7^ 



Address 



Arthur Barr Productions 
Box 5667 

Pasadena, CA 9 1104', 



118 Babysitting: Thfjnh mv^ AVV/^ (iMiHanf-e As'f >^'if»'p*^> " 



Guidance Associates 
757 Third Avenue 
Nev^york,NY 10017 



ERLC 



119 ' ^e;>i^. ACI Film^. ?^ min. 1^^^ 



12*0 Buying. Aeijia Life anH Casualty . n.d. 



» 121 Conservation To Save V^^' rnyrron^^ienj^ Film^. 1^71 



122 Consumer Game Pyramid Films, c 20 min. 1^73. 

. - . ■ . ) . 

123 Energy A First Film, Bailey Film. Asajda'". « min, 1971 . 



PI 



Agl ^ilms. Inc 

West 45th Street 
New York. NY 10036 

Aetna Life and Casualty 
1 5 1 F^rtiington AveftUe^ 
Hartford, CT 061 15 ' W* 

Journal Films, Inc 
909 West Qiversey 
,^!hicago, IL 60614 

Pyranriid Films 
Box l'048 

Santa MojTica, CA 90406 

Bailey Film Associates 
Educational Media 
221 1 Michigarr Avenue 
,Santa Monica, CA 90404 > 




i 



..Jk 



FUms 



.■\. 



Address 



7 



124 Eneixy-^A Matter of Cfioicei. Encyclopaedia Brittanjca, -c, 22 En^yclopaiwffa Bri^XaiVQa* 



min; 1973.* 



Ed*icatiopal Corobration.. 
425 |^orth'Mi5hi9aj[LAyenue 
Chicago J L 606 ru< 



/ 125 "Gtye ^arthaVhance. Westingti^u^e Learning Corp, njidX,. * Westin^6'use LeafW?lg Corp 

' i' . . • • . / \ v\ -if ^lOOPdVk Avenue 

■. . •'' ^ ^ ' N^wYork, NY 10017 

Centron Edi^cational Films 
1^21 West 9th Street 
Lawrence, KS 66044 . 



126 Goodb^^^^ym^ Centron Educational Films, c. 2 I min, 1^72. 



127 Guidance for the 10's\Self F'^imn RfA rducntioTial Me^ia, c, 
1.7 3A4T7iin, 1971, 



(seeM23)^ 



128 Guidance for the 70's: The Rlnnw Comr RFA f-HucRti^^nal 
Me4ia,c. 19 3/4 min. 1974. 

129 Guidance for the 70's: Who'^ Pr^p'^ndhlr BfA Fdiicatiohfil 

Medra,.c, 19 min, 1972.' (see 123) 



130 His Responsibiiity . Sterling Films, r ) TT'iti. ; 

131 /raf/rawrf'/A'etna Life and '* d 

^44|t Is d Career in P^'^'^fomih-'^ f, > \ ■ < i«;n l ilms, c ' ' 

min, IQ75. 



gkSterling Educa.tionlal Films. Inc 
^241* East 34Hi Street* 
...New York. NY 10016 

- " (-see 120) 

Chure^hill Films ' 

662 North Robertson Boulevard 

I Angeles, CA90O6O 



133 Is a<^areer in the ffntel nr Morel H> 
Films. Inc, c, 14 min, 1^7^. 



134 Is a Career in Managf'f^^^f^' ' ' "nsclor Filni*;. In*- f4 

minJ972. 

\3S k a Career in the Frnfe^^it>Jis 0'} > <>f/" ( onn<;pl«M F ilrti*:. Inc. 14 
min,J972. 



Counselor Films 
1 727 Spruce Street 
Philadelphia, PA 19103" 



(see 133) 



(see 133)^ ''' ' •::r:vi#**''>'. 



136 Is a Careey 'in the Restaurant Business foi " AIMS AIMS Institutional Media Services, Inc 



Institutioi^ Media Services. Inc./. 11 min. 197? 

♦ \37 Is a Career in the Textile or ippnn } Industry for \ -n ■ ('o'TKrlor . 
Films, Inc, c, 15-min. 1074. 

138 /.V a S(^es Career for You? Counsel cu F ilms, Inc. c. 1 ^ min. 1^71. 

139 Israeli Bo^f: Life on a Kihhuiz. Ency^lop?J<*dia Brit tunica 
Educational Corp, 17 min, 1973. 

140 Job Opportunities in Hotels and Mmrl^ Sterling Fducational 
FUms,c, 11 mill. J?^0. 

•141 J^bs in the Baking Industry. Sterling Educational Films, c, 7 min, 
1970. 



626 Justin Avenue 
(}Iendale,CA 91201 



(see 133) 
(see; 133) • 

(see 1 24) 

(see ! 30) 

(see no) . . 
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I 



9* 



147 Making q Decision Is : . . Churchill Eilms, c, 19 min, 1974. 

143 Man guilds, Man Destrpj^s^ Great Plains Nationsi^nst^ctional TV* 
*Library,n.d.' " , 

.* • ^ . r* 

144 Miracle ofF^edin^ America. Swift & Company, c^27 min, n.d. 



^ Address 



145 money -What It's Worth. Film Fair, 16 min, 197V 

146 Peege. Phoenix Filgis, c, 28 min, 1973. ^ 

147 People Who Work in Factories. CoronefFilms, c, 11 min, J971 

148 People Who Work in Offices. Coronet Films, t, H min, 197 1 . 

149 People Who Work inStores. Coronet Films,c, iS min, 1971. 

1 50 . Recycling Waste. ^umaT^iJms, c, 1 1 min, 19'?! - ^ 

151 Soiled Frontier. Oregon Department of EnvironmenWl Quality, c, 
27 min, 1970.- " 

1 ■ 

1 52 The Energy DUemnrn. Films Incorpora tpH . n.d. 



153 The Mon^ Tree. AIMS inshiictionni MoHia Service';. Inc; c, 20' 
minJ97i . 

154 fhe Right to Die: Part I. e. 27 min, 1^7;;. Part II, c. 27 min, 
l:973j " ^■ 



155 TimeofYburnfe. Ca\\.y,\97^. 

156 Tommy's First Car. FUm Fair Communication, c. 11 \^''^ 
' 1 57 Val\ies^ and Goals: A \yay To Gd or>( \ . ^ ^ 

1 58 World of Foods. Sterling Films, n.d. , ^ 

1 59 You 11 Earn It. Cuna JHtual Insurance Society, n.d. 



160 Your Credit is Good. JoumaJ Films, r.y^^ min', 1^7? 



' (seel3f2> 

'Great Plains Natignal Institutional 
TV LiBrary^^ • ' s 

Box 80669 ^V;^^ '-'^^ 
Lincoln, NB 68501 * ' . ' 

. ODCE Film Ubrai^ ♦ ^ . . 
PO Box 1491 

1633 SW Park Avenue ' " 
Portland, OR 97207 

y 

' Film Fair Commumcations • 
10900 Ventura «lvd \ • 
Studio City, CA 91604 

i^oenix Films 

476 Park* Avenue South 

New York, NY 10.016 

Coronet Insti^ctiond Media 

05 East S&uth Watef Street . ' 

Chicago, It 60601 

i 

(see 147) • " - 

' (a*' 147) 
•(see 144or 121) 



' ^see 1 44) 

V films Incorporated 
1 144 Wihnette Avenue 
WUmetteJL 60091 



' (see 136) 

Macm'illanr Films, Inc ' 
Macquesten Rarkway South 

' Mount Vempn, NY 10550 ... . 

J ■ - .* . 

4 « ■. . 

; (see 144) . • 

(see 144 or 145) ^ • 

(see 144) ^ • 

^ (seeJ30) . ' ' . 

/ CUNA(c/edit Union Nationiil Association) 
' POBoxAfl 

\ Macfi's6iffWI;53701, - , 

144. or 121> •■ ■ . , , % 



... \ 



.Filmtrips 



Addreiss' ' . 



161 Budgeting Series. Initerpretive EWation/n.d. (5 filniistrips with Interpretive Eduoation, Divisioij of 
, cassettes) . -'^ ^; ' til inois Envelope Co . ' 

. * * , • • 400 Bryaift Street . 

.: • . . ' , ; ^ Kalarnazoo, Ml 49001 

•162 Energy: Use It Wfsefyr Around The Horrte. USDA Extension Deparfment of Agriculture 



\- "Service, .1 975. (flfiiudes cassette) 



USDA Extension Service 
Washington,^DC' 20250 



163 ^Getting Yoj^Money's ^Worfh.- Singer Society", fof Visual SingefcSociety for Visual Education 
^ Edifcatioii^ |^gL(6 filinstHps vsdth cassettes) ^ " * 



I345'!uiversfey ]53£j^way 
.Chicago, IL ( 



164 Ifo\\t, Wouldjyou Like to be Old? Guidance Associates, n.d. 

— 165 Money'Mdtiagefnent FUmstrip Library . fiofKehold Finance Corp. 
n;d. " ' ' 

X . 

166 Preparing for an Interview. J.C. PenneyTo. Inc. 1074. flnclu^f^s 
filinstrip & record) , , , - - 

<» ' 

■ 1 67 Shoplifting.' Guidance Asso^iat es, n .d . 

• 168 Uje Energy ^Oisis.'Vi/eaUn^ou^ I^^aming Corp. n.d. (^^ Hlmstrips 
>v(th cassettes) 

. 169 Umptei^ Wfiys Pedple Shop in Prrtsion ^inPfng for 
Kit. ] '.C. Penney Go, Inc. n.d. 



(US) 

(see 49) 

(see 44) 
(see 1 18) 

(see 125) 

(see 44)- 
(see 4Q) 



170 You and our Oo thing. Honsehoki finanrp Corp. n.d. 

171 You the Consumer Stin^ex Sofi^rv for Vi«:M-»i fMu^^ntifvn. .fn<\ p d * (see \ '63) 



Tapes Slides 

172 Are You LiSiening? Nev^ Ybrk: J.C. Penney Inc. I97I (Tape) (see 44) 
.173 Values. New York: J.C. Penney Co. Inc, Sp/Sn. 1972. (Tape) C^ee 44) 
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